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Abstract: The purpose of this study was to determine the readiness of
teachers in inclusive education for early childhood in terms of differences in
teacher efficacy values and teaching experience. This study uses a
quantitative approach with a correlational design. The population in this
study is 30 PAUD teachers in Semarang City. Data collection techniques
using questionnaires. The statistical analysis process was carried out using
the IBM Statistical Program for Social Science (SPSS) for windows version 26
computer program. The results of the study indicate that the level of teacher
efficacy plays an important role in determining their readiness to implement
inclusive education in PAUD in Semarang City. The novelty of this study
lies in the focus of research on the readiness of early childhood teachers by
considering differences in their efficacy and experience values. This can
provide a deeper understanding of how early childhood educators face

challenges in the environment.

Keywords: Early childhood inclusion education; Education; Efficacy values;

Teacher experiences; Teacher readiness

Introduction

Inclusive education is an education delivery system
that provides opportunities for all students who have
abnormalities and have the potential for intelligence
and/or special talents to participate in education or
learning in an educational environment together with
students in general. Education is the right of every
Indonesian citizen (Noble, 2013). As this has been
regulated in Law No. 20 of 2003 concerning the National
Education System Chapter IV Part One Article 5
Paragraph 1 which states that "every citizen has the same
right to obtain quality education". This shows that
education does not discriminate between social and
economic status, gender, ethnicity, religion, race and is
no exception for citizens with special needs. Inclusive
education requires special attention and management
from many parties (Al Farisi et al, 2022). Inclusive
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education is encouraged to be able to realize an
education system that is free from discrimination
(Rahardjo, 2018). The function of inclusive education
itself is to ensure that all students who have specificities
can get the same opportunities for educational services
according to their potential (Firli et al., 2020).

Meeting the needs of children with special needs is
certainly different from other children. Inclusive
education also involves parents of children in various
educational activities and processes. The right of
children with special needs to get education must be the
same as normal children in regular schools. Therefore,
inclusive schools apply learning methods for children
with special needs. This includes changes and
adjustments to content, approaches, structures and
strategies that can meet the needs of all children
according to their age group. This shows that the
inclusive education model is based on the concept of
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education systems, processes and human resources.
Early childhood education efforts are not only
educational but also include efforts to provide activities
that can stimulate, guide, care and learn that will
produce children's abilities and skills to be developed
(Madyawati & Zubaidi, 2020). In order for services to
children with special needs to be successful, an early
childhood educator plays an important role in inclusive
education. The implementation of inclusion programs
can be an alternative way to cultivate character in early
childhood. The public still thinks that the government
provides education for children with special needs,
especially in special schools (SLB) not in public schools.
Skill development is essential for educators. This is very
important because children have the same rights in
education (Firli et al., 2020).

The professional competence of educators can be
improved through seminars, workshops and further
training to equip PAUD educators in dealing with
children with special needs (Adison & Suryadi, 2020).
From this exposure to teachers who teach in inclusive
schools, the researcher looks at how teachers understand
children with special needs, and the preparation of
teaching that must be done in schools. Most teachers
have a positive attitude in placing students with special
needs by teachers in the implementation of inclusive
education.

Research conducted by Squalifying (2007), Teacher
readiness needs facilities, curriculum adaptation, and
intensive training. This shows that teachers are more
adept at being ready to carry out inclusive education,
which lies in learning ability. In accepting the diversity
of students, there are many aspects and many things that
must be prepared first, such as supporting
infrastructure, the readiness of qualified human
resources, adequate accommodation to the adaptation of
the curriculum for the diversity of students in the
classroom (Fili & Wahyuningsih, 2020). Curriculum
adaptation involves schools, teachers and parents.
Teachers' views on curriculum adaptation, teachers and
schools must accommodate according to students'
learning needs. Schools and teachers must collaborate
and cooperate with parents to follow up on children's
learning outcomes (Haryanto, 2019; Haryati, 2021). The
implementation of the Inclusion Education program has
an impact on several parties involved, such as in the
implementation of the inclusion program for educators,
parents of children with special needs, and regular
students in inclusive education itself. Adequate support
includes sharing information and strategies on learners
with disabilities with other professionals such as special
education teachers, teacher assistants and school
psychologists. However, the implementation of
inclusive education also has challenges. Trained
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educators, adequate infrastructure, and public
awareness of children with special needs are needed. In
Indonesia, positive developments in inclusive education
show a commitment to creating a more inclusive and
equitable education system. However, improvements
need to be made so that the goal of inclusive education
can be fully achieved (Al Farisi et al., 2022; Adlya et al.,
2020).

This includes the ability of teachers to design
appropriate learning strategies, teachers' willingness to
teach children with special needs, efforts to improve
their professional competence, and good cooperation
between regular teachers and special teachers (Aminah
& Wahyuni, 2018). Therefore, it is hoped that teachers
will have the ability to provide interventions that are in
accordance with the learning needs of each child with
special needs. Inclusion school teachers need to have
confidence or confidence in the understanding they have
to be able to provide optimal action on the handling of
ABK in schools. Learning will run optimally if a teacher
is confident in his ability to educate his students, in
teaching, regulating and influencing students during the
learning process, so that teachers are able to predict the
development of student learning achievement (Al Farisi
et al., 2022). Teachers who have high self-efficacy are
believed to be better able to manage the classroom,
develop learning strategies, and create an effective
learning environment.

The results of the research conducted by Perdana et
al. (2023) showed that the majority of respondents had a
level of self-efficacy in the medium category, with 18
teachers in the medium category and 10 teachers in the
low category. The findings show that the majority of
inclusive kindergarten teachers in Semarang City are in
the category of moderate self-efficacy, with a
distribution that varies based on the last education. This
means that experience and educational background are
not enough to educate children with special needs. One
way to gain expertise and knowledge in the field of
special education is through various training and
education programs related to special education.
Similarly, in this study, the limited experience in special
education for kindergarten teachers in Semarang City
inclusion schools resulted in no significant difference in
teaching experience in providing a different level of
efficacy value to teachers. Inclusive education learning
activities in early childhood begin by accommodating
children's needs, identifying children's special needs,
and mapping potential developmental and obstacles for
children today and in the future (Hadi & Yulianto, 2022;
Setiyono, 2018). Inclusive education has the opportunity
to be able to identify and learn a curriculum that is not
much different, finding that children with special needs
in inclusive early childhood education institutions are
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more able to socialize than those in special education
institutions (Alamsyah, 2020).

The implementation of inclusive education can be
carried out from an early age, in early childhood
education institutions. Research of Windarsih et al.
(2017) found that the implementation of inclusive
education in the city of Cimahi is in accordance with the
guidelines for inclusive education of the central and
regional governments, but in its implementation the
need for infrastructure facilities needs to be the
government's attention. This study explains that
inclusive education requires adequate facilities and
infrastructure, early childhood education institutions at
least have expert teaching staff who have vocational
education graduates of special needs children (ABK),
have personnel Shadow Teacher, have adequate
learning facilities, and have high planning in
implementing inclusive education. In the learning that is
carried out, it has followed the rules, both from the
preparation, curriculum and implementation have been
implemented although there are still difficulties for
teachers to balance learning for inclusive PAUD,
because there are various kinds of obstacles so that
inclusive children are invited to cooperate and
participate in learning as normal children should
(Setiawan et al., 2022; Widyastutik et al., 2021). From the
Cimahi City government, there is still very little support,
especially the existing facilities and infrastructure are
very minimal, there is no special learning support for
inclusive PAUD children. One of the factors that is
thought to be the cause of early childhood children not
receiving educational services is the lack of early
childhood education institutions that serve their
education.

In addition, the attention of parents or the public
about the importance of early childhood education for
children with special needs is also still lacking. Services
in inclusive PAUD institutions are in principle the same
as in other PAUD (Kusuma et al, 2023). Quality
inclusive early childhood education is characterized by
a quality process, especially in the interaction of teachers
and students in terms of emotional support, class
organization, learning support; as well as quality
institutional structures, especially infrastructure and
program readiness (Rahayu & Putri, 2020). Other
findings in the study conducted by Putra (2022) It was
found that in the implementation of the inclusion
education program, all teachers at Talenta Kindergarten
were given various knowledge related to children with
special needs until finally the teacher was able to
provide guidance to children by adjusting what the
child's needs were. In relation to this in the
implementation of inclusive education, all teachers in
regular schools and public schools need to be given
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various kinds of knowledge related to children with
special needs, for example understanding what is meant
by a child with special needs and the characteristics
found in each child with special needs and knowing how
to identify the child (Hendayana, 2018; Mulyadi, 2020;
Susanto, 2017).

Teachers' readiness to carry out inclusive education
is very important, with the readiness of attitudes and
emotions, teachers will be dedicated to educating their
students, especially children with special needs and
teachers are able to be positive about children in their
learning process. On cognitive readiness, teachers can
take appropriate training and training to determine
appropriate assessments related to how to handle
children with special needs (Mujiafiat & Yoenanto,
2023). The importance of training to prepare teachers in
carrying out inclusive education so that later teachers
are ready to teach children with special needs. However,
the success of the implementation of inclusive education
in PAUD is highly dependent on the readiness of
teachers in managing inclusive classrooms. One of the
important factors that affect teachers' readiness is their
self-efficacy. Self-efficacy, defined by Bandura (1997) As
a person's belief in their ability to organize and execute
the actions necessary to achieve a particular goal, it has
a crucial role in determining how well teachers can
adapt and implement inclusive practices in their
classrooms. In addition to self-efficacy, teaching
experience is also an important factor that affects
teachers' readiness in implementing inclusive education.
Teachers with longer teaching experience tend to have
more in-depth skills and knowledge in handling a
variety of classroom situations, including managing
inclusive classrooms (Zee & Koomen, 2016). However,
there have not been many studies that have specifically
examined how the difference in self-efficacy values and
length of teaching experience affects the readiness of
PAUD teachers in implementing inclusive education.

Self-efficacy is the belief that a person can master a
situation and produce various positive results. Self-
efficacy helps people in unsatisfying situations by
encouraging them to believe that they can be strong.
High self-efficacy needs to be possessed by a teacher,
because self-efficacy in teachers will have a great effect
on the quality of student learning. This means that in the
teaching and learning process, teachers must first be
confident in their abilities, in order to provide quality
learning for students. Teachers' self-efficacy, or teachers'
confidence in their ability to teach students with special
needs, plays an important role in the success of inclusive
education. Teachers who have high self-efficacy tend to
be more confident and effective in managing inclusive
classrooms. In addition, long teaching experience can
improve teachers' skills and knowledge in facing the
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challenges of inclusive education. However, there is still
little research that analyzes how the difference in
efficacy values and teachers' long teaching experience
affects the readiness of inclusive education in PAUD
(Tschannen-Moran & Hoy, 2001). Teachers in inclusive
schools are important to have high self-efficacy. Self-
efficacy in teaching is an important factor that affects
teachers' ability to teach students with disabilities
(Muzdalifah & Billah, 2017). Self-efficacy found to be
closely related to teachers' attitudes towards inclusive
education. Self-efficacy A high teacher can make success
in the practice of inclusion by creating a conducive
learning environment for children with special needs
and the use of various appropriate learning strategies.

The implementation of inclusive education in the
field still faces many obstacles, very limited resources
and inadequate school environment. Thus, the
education of children with special needs in inclusive
schools has not received various services that meet their
needs (Adjitama et al., 2022; Cahyani, 2020). The
problem that early childhood educators face in inclusive
education organizations is the lack of sufficient
knowledge and capacity to identify and treat children
with special needs. In the school operational order, in its
implementation, there are still those who are not in
accordance with the underlying concept (Mariani &
Dewi, 2021; Sari & Rahayu, 2020; Yuliana, 2023).
Inclusive education organizing units use an education
unit-level curriculum that meets the needs and abilities
of student participants in accordance with early
childhood talents and interests.

Learning in inclusive education pays attention to
learning principles with the learning characteristics of
students, including learning management must adjust to
the child's personality and needs. Planning of learning
activities includes identifying and evaluating, Learning
Program Plans and Personal Learning programs.
Weaknesses in learning planning affect learning
activities carried out by teachers (Gunawan, 2020;
Sutarto et al., 2018). With limited preparation and the
capacity of teachers alone to achieve such normal
learning. So, learning services for children with special
needs are not optimal.

Research by Aini (2019) mentioned that training and
Workshop successfully improving knowledge and skills
in early detection of developmental barriers and special
needs of early childhood, as well as early intervention in
inclusive early childhood education services. These
knowledge and skills are needed for the readiness of
PAUD managers in inclusive education. Increased
knowledge and skills in training materials and
Workshop. This shows that PAUD managers have
moved towards readiness for the implementation of
inclusive PAUD (Mariani & Sari, 2021). It is also
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mentioned that the improvement of knowledge and
skills in training materials and Workshop shows that
PAUD managers have met the readiness for the
implementation of inclusive PAUD. The strategic
knowledge and skills needed for the implementation
and development of inclusive early childhood education
are materials that lead to Skill school management and
learning management. Other research findings,
Musyafira & Hendriani (2021) explained that the
experience and length of teaching to teachers affect the
attitude shown by teachers towards inclusive education.

The teaching experience and length of teaching
owned by teachers are negatively correlated with
teachers' attitudes towards inclusive education.
Teachers with less teaching experience and length of
time show a more positive attitude towards inclusive
education. This is because younger teachers receive
newer knowledge and prepare to teach on inclusive
education. Teachers who have experience teaching
special needs students are more supportive and have a
more positive attitude towards inclusive education.
Meanwhile, teachers with minimal training express
uncertainty about whether they can master some of the
important competencies needed for inclusion education
(Viratama et al, 2025, Kurniawan, 2023). Teacher
training needs to be carried out in order to develop and
support the implementation of inclusive education.
Teacher training allows teachers to modify classroom
learning practices according to the individual learning
needs of all students.

This study aims to further explore the readiness of
early childhood educators in facing inclusive education,
with a focus on the difference in effectiveness and long
experience of teaching educators. Through measuring
teacher readiness and analyzing differences in efficacy
scores and their experiences, this study seeks to develop
knowledge about early childhood inclusion education
and strengthen efforts to create a learning environment
that suits children's needs. The novelty of this study lies
in the focus of research on the readiness of early
childhood teachers by considering differences in their
efficacy and experience values. This can provide a
deeper understanding of how early childhood educators
face challenges in the environment. From some of the
descriptions above, the researcher conducted research
related to the Readiness of Early Childhood Education
Inclusion reviewed from the Difference in Efficacy
Values and Long Experience of Teaching Teachers.

Method

This study uses a quantitative approach with a
correlational design. The population in this study is 30
PAUD teachers in Semarang City. From the 2024 data
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obtained by researchers from the Semarang City
Education Office, there are 119 inclusive PAUD
institutions. The determination of the population was
carried out by taking inclusion PAUD schools in
Semarang City. The number of samples in this study was
36 inclusion PAUD teachers in the city of Semarang, the
researcher used the purposive sampling technique to
collect subject data in accordance with the criteria. The
teaching experience of PAUD teachers in Semarang
varies. There are teachers who have been in the world of
early childhood education for a long time, but there are
also those who are still new. This experience greatly
affected their ability to manage classrooms and provide
an inclusive education (Muhibbin & Hendriani, 2021).
Data collection techniques using questionnaires. The
statistical analysis process was carried out using the IBM
Statistical Program for Social Science (SPSS) for
windows version 26 computer program.

Result and Discussion

Research Results
Data Description

This research was conducted at PAUD Semarang
City. Based on the results of the research by the
researcher, the data obtained. The results of the research
conducted that the gender comparison of PAUD
Inclusion teachers in Semarang City are as follows.

Table 1. Gender
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Table 2. Education levels

Valid Cumulative

Frequency Percentage Percentage Percentage

) (%) (%)

High School 5 13.9 13.9 13.9

S1 31 86.1 86.1 100.0
Total 36 100.0 100.0

Table 2 shows that the level of education of PAUD
teachers in Semarang City consists of high school and S1
levels. Based on the data from the table above, the
number of educators who graduated from high school
was 5 people (13.9%) and educators who graduated from
S1 as many as 31 people (86.1%). From the results of the
data, it is known that most of the respondents in this
study are PAUD educators with a S1 education level.

Long Teaching Time

Long experience teaching teachers in the field of
education is one of the important factors in building the
competence and readiness of teachers in carrying out
education. This experience is the key that teachers have
experienced challenges and success in the learning
process. Based on the results of the research, the data on
the length of teaching teachers in educating students
was obtained as follows.

Table 3. Teaching time

Frequency Percentage Valid  Cumulative

(%) percentage (%) percentage (%)

1-5 24 66.7 66.7 66.7

6-10 12 33.3 33.3 100.0
Total 36 100.0 100.0

Frequency Percentage Valid  Cumulative

(%) percentage (%) percentage (%)

Male 3 8.3 8.3 8.3

Female 33 91.7 91.7 100
Total 36 100.0 100.0

Table 1 shows that the respondents who

participated in the study on teacher readiness in PAUD
inclusion education were reviewed from the difference
in the value of efficacy and long teaching experience of
teachers were male and female with a percentage value
of 3 men (8.3%) and 33 women (91.7%).

Education Level

For an educator, the level of education is a standard
that must be met and one of the significant aspects in the
context of education. Based on the research, data on the
education level of the respondents was obtained as
follows.

In Table 3, the data shows that 24 people with long
teaching experience of PAUD teachers in Semarang City
are 24 people with 1-5 years of teaching experience
(66.7%) and as many as 12 people with long teaching
experience 6-10 years (33.3%).

Data Analysis

The assumption test in this study consists of a
normality test and a homogeneity test. Data analysis was
carried out using multiple regression analysis. In
carrying out the test, there are a number of assumptions
that must be met, namely the normality test and the
homogeneity test, so it is necessary to test these
assumptions. In the study, it was carried out using SPSS
Version 23 for Windows.

Normality Test

In order for the hypothesis test to be carried out,
there are several prerequisite tests that must be met,
namely the normality test of teacher readiness to see
whether the data is normally distributed or not, if the
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value of Sig. (2-tailed) > 0.05 then the Residual Standard
value is distributed normally, then hypothesis testing
using two-path ANAVA can be carried out, if the value
of Sig. (2-tailed) < 0.05, the Residual Standard value is
not distributed normally, then the data is tested with a
non-parametric statistical test. The following are the
output results of the normality test using SPSS for
windows (Table 4).

In Table 4 which is the result of the normality test
with Kolmogorov-Smirnov to find out whether the data
is distributed normally or not. From the data, it was
determined that the value of sig. (2-tailed) of 0.126 > 0.05,
then the Residual Standard value is declared to be
distributed normally.

Table 4. Normality test output
Kolmogorov-
Smirnova
Statistic df Sig. Statistic df Sig.

Shapiro-Wilk

Standardized
Residual for
Teachers Readiness
a. Lilliefors Significance Correction

131 36 .126 959 36 .203

Homogeneity Test

The homogeneity test was used on a sample of
PAUD teachers in Semarang City. This test aims to
determine whether the sample used has homogeneity or
not. If homogeneity is met, then the researcher can
proceed to test the hypothesis using two-way variance
analysis (Two Way Anova). The data needed for this
homogeneity test is related to teachers' readiness in
PAUD inclusion education.

This homogeneity test uses the SPSS 25.0 for
Windows program with the provision that if the Based
on Mean at the Sig. > value of 0.05 then the variant in the
data is homogeneous and if the Based on Mean value at
the Sig. value < 0.05 then the data variant is not
homogeneous. The following are the output results of
the homogeneity test using SPSS 25.0 for Windows.

Table 5. Homogeneity test output
Levene's Test of Equality of Error Variance, b
Teacher readiness Living Statistic df1 df2 Sig.
Based on Mean 2153 6 22 .088
Based on Median 1286 6 22 304
Based on Median and with 1286 6 14461 .323

adjusted df
Based on trimmed mean

1989 6 22 111

Tests the null hypothesis that the error variance of the

dependent variable is equal across groups.

a. Dependent variable: Teacher readiness.

b. Design: Intercept + Long Teaching + Teacher Effectiveness *
Teacher Effectiveness.
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Based on the data from the output of the
homogeneity test on teacher readiness, it can be
concluded that the Based on Mean value at the Sig value
of 0.088 > 0.05 then it is stated that the data variant is
homogeneous.

Hypothesis testing is carried out through the two-
way ANAVA test (Two Way ANOVA) which aims to
test the validity of the hypothesis that has been
formulated. Provided that if the value of Sig. (2-tailed) <
0.05, there is a significant difference and if the value of
Sig. (2-tailed) > 0.05, then there is no significant
difference. The following is the output of the results of
the two-lane ANAVA test with SPSS 25.0 for Windows.

Table 6. Two-track ANAVA output

Teacher Readiness

Variable Category M SD F P

Teacher Efficacy - 45821 3972 2919 <0.05

Teaching Time 1-5 years 66.7 0478 6.669 <0.05
6-10 years  33.3

Teacher - - - 21.026 <0.00

Efficacy*Teaching

Time

Table 6 shows the results of the two-path ANAVA
test that the value of M = 45.821 and SD is 3.972 which
shows that there is a difference in the level of teacher
efficacy. The result was F =2.919, P < 0.05 which showed
that there was a significant difference in the efficacy of
teachers on the readiness of inclusive education. Thus,
the findings of this study prove that the hypothesis is
accepted. The results of the two-path anava test showed
that there was a significant difference between the value
of self-efficacy and long teaching experience on the
readiness of inclusive education in early childhood
education, namely the value of F = 21.026, P < 0.00, thus
the findings of this study prove that the hypothesis is
accepted.

In the long teaching experience, the distribution of
teacher data based on teaching time is 66.7% have 1-5
years of teaching experience, while at 33.3% have more
than 5 years of teaching experience. The results of F =
6.669 with P < 0.05 showed a significant difference in
inclusion education readiness based on the teacher's
teaching time. This means that teachers with longer
experience have higher readiness compared to teachers
who have only been teaching for 1-5 years. This means
that teachers with 1-5 years of teaching experience have
more mature readiness compared to teachers who teach
for 6-10 years. Thus, feeding hypotheses is acceptable.

Discussion

This research was conducted with the aim of finding
out how Teacher Readiness in Early Childhood
Education Inclusion is Reviewed from the difference in

15



Jurnal Penelitian Pendidikan IPA (JPPIPA)

Efficacy Value and Teacher Teaching Experience. The
results of the analysis showed that teachers who had a
high level of effectiveness tended to feel more confident
in handling children with special needs. This is in line
with the research of Acharya et al. (2015), who explain
that teacher efficacy plays an important role in inclusive
education.

The results of the study show that the level of
teacher efficacy plays an important role in determining
their readiness to implement inclusive education in
PAUD Semarang City. This finding is in line with a
study conducted by Bandura (1997), which revealed that
teachers' self-efficacy affects teaching effectiveness and
readiness to face various challenges in inclusive
classrooms. Teachers with high efficacy demonstrate
strong confidence in their ability to educate children
with special needs in an inclusive environment.

Research conducted by Schunk & DiBenedetto
(2021) revealed that there is a positive relationship
between teachers' self-efficacy and their readiness to
teach in an environment that demands adjustment of
learning methods. This finding is further strengthened
by the results of ANAVA's analysis in this study, which
showed an F value of 2.919 with p < 0.05, indicating a
significant difference in inclusion education readiness
based on the level of teacher efficacy.

The results of research conducted by researchers on
teachers in Semarang City show that there is an
interaction between the level of teacher efficacy and long
teaching experience in inclusive education. Teachers
who have high efficacy with more than 5 years of
teaching experience are considered to be more prepared
to face learning challenges in inclusive early childhood
education. This is in line with research conducted by
Hoy & Spero (2005) which states that a combination of
professional confidence and work experience can
improve the quality of learning in an inclusive classroom
environment.

In addition, research by Paju et al. (2013) also
confirms that readiness in inclusive education is the
result of the interaction of various factors, not just
depending on one specific aspect, including teaching
experience and self-efficacy. The findings in this study
are strengthened by the results of statistical tests that
show a significant interaction between the two variables
on teachers' readiness to implement inclusive education.

Conclusion

The results of the study indicate that the level of
teacher efficacy plays an important role in determining
their readiness to implement inclusive education in
PAUD in Semarang City.
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