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Introduction

Abstract: Inclusive education is a learning system that aims to provide equal
education services for all children, including children with special needs
(ABK). This study aims to examine the challenges faced by Elementary Schools
in Pandeglang Regency in implementing inclusive education and strategies to
increase accessibility for children with special needs. Parental support in the
learning process of children at home, as well as social acceptance in the
surrounding environment, greatly determine the sustainability of education
for children with special needs. In addition, partnerships between schools and
local communities are effective strategies in building a friendly, inclusive, and
participatory learning environment. Therefore, integration between policy
approaches, teacher capacity development, and community empowerment is
an important foundation in building a sustainable inclusive education system.
The method used is descriptive qualitative with data collection through
observation, interviews, and document analysis. The findings show that the
limited number of trained educators, minimal facilities and infrastructure, and
social stigma are the main obstacles, as well as the high number of children
who do not attend school. The strategies implemented include teacher
training, partnerships with parents and social institutions, and the use of
adaptive learning technology. The research recommendations emphasize the
need for policies to support inclusion and strengthen school capacity in
serving children with special needs (ABK).
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disabilities and have the potential for intelligence or
special talents. Elementary schools as the initial

Inclusive education is an education system that
unites all children, including children with special
needs (ABK), in regular education for joint learning
without discrimination (Putri et al., 2022). This
principle emphasizes equal rights in obtaining quality
education regardless of physical, intellectual, social, or
emotional abilities (Chairunnisa & Rismita, 2022;
Deroncele-Acosta & Ellis, 2024a). In Indonesia,
inclusive education has been regulated in the Minister
of National Education Regulation No. 70 of 2009
concerning Inclusive Education for Students with
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foundation of formal education have an important role
in the implementation of inclusive education in the
government's efforts to shape the nation's next
generation (Rapp & Corral-Granados, 2024). However,
its implementation in various regions, including
Pandeglang Regency, still faces various obstacles.
Pandeglang Regency as one of the areas in Banten
Province with a fairly large population, has its own
potential and challenges in providing inclusive-friendly
education services (Ratna Sari et al, 2024).
Geographical constraints, limited trained educators,
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and low public awareness are the main factors that
hinder the acceleration of inclusion programs in this
region (Dare & Nowicki, 2023; Poikola et al., 2024).
Pandeglang Regency is one of the regions in Banten
Province that has significant geographical and social
challenges in the implementation of basic education.
This area is dominated by mountains and villages, with
limited transportation and communication
infrastructure. This condition has a direct impact on the
accessibility of education services, especially for
children living in remote areas and children with
special needs. Data from the Pandeglang Regency
Education Office in 2023 showed that out of 500
Elementary Schools spread across this region, only 29
schools were designated as schools that provide
inclusive education. This means that less than 6% of
Elementary Schools have formal inclusive status.

Ironically, the number of children who do not
attend school is still high, most of whom are children
with special needs who do not have access to education
due to various structural and cultural barriers. This fact
shows a serious gap between policy and
implementation in the field (Hudson et al., 2019; Zech
et al., 2023). The child's learning environment consists
of various systems that influence each other (Rahmania,
2024; Villardon-Gallego et al., 2018). Therefore, efforts
to build inclusive schools must pay attention to
individual aspects of children's needs, micro (teacher
and student interactions), meso (parental support) to
macro (government policies). In addition, the theory of
social constructivism (André et al, 2025), where the
zone of proximal development (ZPD) is relevant in the
context of learning for children with special needs
(ABK). Where social interaction is the main foundation
for children's cognitive development (Dzainudin et al.,
2018; Morgan et al., 2021; Kértner & Koster, 2024).

By referring to the approach to education based on
student needs, inclusive education requires schools to
adjust the curriculum, learning strategies, and
assessments that are adaptive to the abilities and
potential of each child (Rincon-Flores et al., 2024;
Ugalde et al., 2021). This study attempts to map the
actual challenges faced by Elementary Schools in
Pandeglang in implementing inclusive education, while
also offering alternative strategies that allow for
increased access and quality of education services for
ABK. Furthermore, the literature also emphasizes the
importance of the role of families and communities in
supporting the success of inclusive education. Parental
support in the child's learning process at home, as well
as social acceptance in the surrounding environment,
greatly determine the sustainability of education for
children with special needs. In addition, partnerships
between schools and local communities are an effective
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strategy in building a friendly, inclusive, and
participatory learning environment (Renbarger et al.,
2025; Leifler, 2020; Manahasa et al., 2021). Therefore,
the integration of policy approaches, teacher capacity
development, and community empowerment is an
important foundation in building a sustainable
inclusive education system.

Based on the background above, a study was
conducted on Inclusive Education in Elementary
Schools in Pandeglang District: Challenges and
Accessibility Strategies for Children with Special
Needs, This study aims to examine the challenges faced
by Elementary Schools in Pandeglang Regency in
implementing inclusive education and strategies to
increase accessibility for children with special needs.

Method

This study uses a descriptive qualitative approach
that aims to provide an in-depth description of the
implementation of inclusive education at the
Elementary School level in Pandeglang Regency,
Banten. This approach was chosen because it is able to
explore social dynamics, direct experiences, and
concrete challenges faced by education actors in a local
context comprehensively. The main focus of this study
is to understand how inclusive education policies are
implemented in Elementary Schools, how teachers and
principals respond to these policies, and what obstacles
and opportunities arise in the implementation process.
The data in this study were collected through several
techniques, namely: Documentation studies, which
include analysis of school documents and activities;
field observations, carried out directly in the school
environment to observe physical facilities, interactions
between teachers and students, and the general
atmosphere of the learning process; and in-depth
interviews, conducted with various key information,
including principals, class teachers, and assistant
teachers (GPK).

The research sample consisted of 5 inclusive
Elementary Schools that had been determined by the
Pandeglang Regency Education Office and were spread
across five different sub-districts, namely Labuan,
Menes Saketi, Panimbang, and Mandalawangi Sub-
districts. The selection of this location is based on
considerations of the implementation practices of
inclusive education in each school. Data analysis was
carried out thematically, with steps that include
identifying key issues, grouping data based on themes
or categories, interpreting the meaning of field
findings, and exploring what has been and can be done
to improve inclusive education services. Data validity is
maintained through triangulation of sources and
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methods, and confirmation of the results of the analysis
to informants (member checking). With this approach,
it is hoped that the research will be able to provide a
factual and reflective picture of the real conditions of
inclusive education in Pandeglang, as well as provide
practical recommendations for the development of
more adaptive and inclusive education policies in the
future.

Result and Discussion

General Conditions of Inclusive Education in Pandeglang

The results of field observations and in-depth
interviews conducted in five Elementary Schools that
provide inclusive education in Pandeglang Regency
revealed that in general the implementation of inclusive
education is still in the initial stages and faces various
limitations. Most of the schools designated as providers
of inclusive education are not yet equipped with
adequate facilities to support the needs of students
with special needs (ABK). Safe wheelchair access,
disability-friendly toilets, counseling service rooms,
and visual and sensory learning media are still rare in
many schools (Reindrawati et al., 2025).

On the other hand, human resources, the majority
of teachers do not yet have an adequate understanding
of the concept of inclusive education and limited
special training in inclusive education. The learning
approach applied is still uniform (homogeneous), has
not implemented a differentiation learning model or
curriculum modification that adapts to student
characteristics. Most teachers also admitted that they
had never received formal training related to inclusive
learning strategies (Parada-Gafiete & Trillo-Alonso,
2023; MacKenzie et al., 2023). They still rely on personal
experience or limited references to teach ABK students.
This is certainly a major obstacle in realizing an
inclusive learning environment that is responsive to
student needs.

Therefore, ongoing formal training for teachers is a
crucial investment in inclusive education. This training
should include an understanding of the different types
of special needs children, differentiated learning
strategies, inclusive classroom management, and how
to collaborate with parents and other professionals.
With competent and confident teachers, learning
environments that are truly inclusive and responsive to
the needs of all students, including special needs
children, can be created.

Challenges Faced

Various structural and cultural challenges are still
the main obstacles in the development of inclusive
education in Pandeglang Regency.
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Weak Regional Policy

To date, there has been no Regional Regulation
(Perda) or derivative policy that specifically regulates
the implementation of inclusive education. The absence
of this regulation makes coordination between the
Education Office, schools and other stakeholders partial
and unsustainable. Mentoring and training activities
are still sporadic and have not targeted all inclusives
schools.

Lack of Inclusive Teachers and Special Assistant Teachers
(GPK)

Of the 29 Elementary Schools with inclusive school
status, only 12 schools have teachers with a background
in inclusive education training or certification. In fact,
only 6 schools have permanent Special Assistant
Teachers. This condition results in an additional burden
for regular teachers to handle students with special
needs without adequate expertise, which often leads to
the marginalization of these students in the classroom
(Douglas et al., 2024; Hasim et al., 2023).

Stigma and Lack of Social Awareness

At the community level, the view that children
with special needs should attend SLB (Special Schools)
is still very dominant. Many parents of regular students
reject the presence of children with special needs in
their children's classes on the grounds that it disrupts
concentration in learning. On the other hand, families
of children with special needs also tend to hide their
children from social interaction because they are afraid
of rejection and ridicule from those around them. This
phenomenon hinders the process of social integration
and reduces school participation among children with
special needs. Addressing this phenomenon requires
systematic efforts from various parties. Public
education about diversity and the rights of children
with special needs is crucial to eliminate the stigma. In
addition, schools and governments need to create a
truly inclusive and friendly environment, so that
families feel safe and motivated to involve their
children with special needs in social and educational
life (Cumming et al., 2024).

Non-Integrated Data Collection of Special Needs Children

The Pandeglang Regency Education Office does
not yet have an accurate and integrated information
system to record the number of profiles of special needs
students in each school. Data collection is still done
manually and tends to be out of date, making it
difficult to design programs, allocate resources, and
provide targeted support services.
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Improvement Strategy

Despite various challenges, there are several
strategic efforts that have been and are being carried
out by various parties to strengthen inclusive education
in Pandeglang:

Strengthening Teacher Capacity through Continuous
Training
Through the Continuous Professional

Development (PKB) program and collaboration with
NGOs such as the Bhakti Inklusi Foundation and state
SLB, several schools have begun to hold regular teacher
training. This training includes basic understanding of
ABK, differentiated learning techniques, and inclusive
classroom management. In the future, this training
needs to be formalized as part of the service program
and is targeted to reach all inclusives elementary
schools (Marmoabh et al., 2022; Larios & Zetlin, 2023).

Advocacy for the Preparation of Regional Regulations

The community of people with disabilities,
women's organizations, and several NGOs have
initiated advocacy for the preparation of a Regional
Regulation on Inclusive Education in Pandeglang
Regency. The draft academic paper has been
formulated and is currently in the public discussion
stage. If passed, this Regional Regulation is expected to
be able to become a strong legal umbrella for the
development of an inclusive education system in a
more systematic and sustainable manner (Lindner &
Schwab, 2020; Yang et al., 2025).

Parent and School Committee Involvement

Several schools have successfully formed groups
with the support of parents of students with special
needs who play an active role in school decision-
making, as well as in providing learning aids through
voluntary contributions. School committees have also
begun to be involved in the socialization of inclusive
education to residents and community leaders (Khaleel
et al., 2021). School committees are key to the success of
inclusive  education, especially in  building
understanding and support in the wider community.
Their involvement in socializing inclusive education to
residents and community leaders brings many
important benefits (Walton & Engelbrecht, 2024).

Benefits of School Committee Involvement in Inclusive
Education

Building Community Trust: School committee
members, as representatives of parents and community
leaders, already have strong trust in their environment.
Messages about inclusive education delivered by them
will be more easily accepted and believed by residents
than if they only come from the school or government.
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Deep Understanding of Local Context: School
committees have a deep understanding of the culture,
values, and specific concerns of the local community
(Fisher, 2021). They can adjust the way they convey
inclusion messages to suit the local context, use familiar
language, and effectively answer questions or
objections that may arise from residents or traditional
leaders.

Combating Stigma and Misconceptions

One of the biggest obstacles to inclusive education
is the stigma and misconceptions about children with
special needs (ABK). School committees can have direct
dialogue with residents and community leaders to
correct misinformation, explain the benefits of inclusion
for all children, and share success stories from inclusive
schools (Elder & Kuja, 2019; Deroncele-Acosta & Ellis,
2024b). This helps change negative perceptions into
acceptance and support.

Encouraging Active Community Participation:

Effective socialization by the school committee can
encourage active participation from the community.
For example, parents of children with special needs
may feel more comfortable and brave enough to send
their children to an inclusive school (Tarantino et al.,
2022; Hirpa, 2021). Other residents may be moved to
volunteer, provide financial support, or help create a
more disability-friendly environment around the
school.

Creating a Comprehensive Inclusive Environment:

The involvement of the school committee in
socialization ensures that inclusive education does not
only occur within the school environment, but also
becomes a value held by the entire community. This
means that acceptance and support for children with
special needs extends to the home environment, places
of worship, public facilities, and other public spaces,
forming a truly inclusive ecosystem. In short, the school
committee functions as a bridge and agent of change
that brings the vision of inclusive education from the
policy realm to real practice in the community. Their
active role is crucial to creating an environment that
supports and embraces diversity (Eshete & Birbirssa,
2024; Croitoru et al., 2022).

Development of an Integrated ABK Data Collection System
Initial steps are being taken by the Education
Office in collaboration with the Social Service and
Health Service to develop a school-based digital data
collection system that integrates children's medical and
educational information. This system is intended to
facilitate mapping of needs and appropriate

interventions for children with special needs. with the
12
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right commitment and investment, the development of
an integrated ABK data system will be a very strong
backbone for the success of inclusive education in the
future (Ahmed et al., 2025).

Conclusion

The implementation of inclusive education in
Elementary Schools in Pandeglang Regency still faces
various obstacles, especially related to limited human
resources and adequate supporting facilities. However,
through continuous training for teachers, active
partnerships between parents and social institutions,
and the use of learning technology, access to education
for children with special needs can continue to be
improved. The success of inclusive education requires
synergy and joint commitment from local governments,
educational institutions, families, and the wider
community. Therefore, stronger policy support and
active involvement of all parties are needed so that
schools can provide truly inclusive and quality
education services for all children.

Acknowledgments
Thanks to all parties who have supported the implementation
of this research. I hope this research can be useful.

Author Contributions

Conceptualization, R. D.; methodology, S. H.; validation, A.
H.; formal analysis, R. D.; investigation, S. H.; resources, R.
D.; data curation, S. H.: writing —original draft preparation,
A. H.; writing —review and editing, R. D.: visualization, R. D.
All authors have read and agreed to the published version of
the manuscript.

Funding
Researchers independently funded this research.

Conflicts of Interest
The authors declare no conflict of interest.

References

Ahmed, S.,, Rahman, M. S., Kaiser, M. S., & Hosen, A. S.
M. S. (2025). Advancing Personalized and
Inclusive Education for Students with Disability
Through Artificial Intelligence: Perspectives,
Challenges, and Opportunities. Digital, 5(2), 11.
https:/ /doi.org/10.3390/ digital5020011

André, S.,, Cammu, N., & Meuleman, E. (2025). Fathers,
Families, and Society: A Two-Decade Systematic
Literature Review on the Contexts and
Consequences of Paternity and Parental Leave for
Fathers. Social Sciences, 14(3), 168.
https://doi.org/10.3390/socsci14030168

July 2025, Volume 11, Issue 7, 9-15

Chairunnisa, C., & Rismita, R. (2022). Educational
challenges for children with special needs in
inclusive primary schools. Jurnal Ilmiah Sekolah
Dasar, 6(1), 48-56.
https:/ /doi.org/10.23887 /jisd.v6i1.39722

Croitoru, G., Florea, N. V., Ionescu, C. A., Robescu, V.
O., Paschia, L., Uzlau, M. C.,, & Manea, M. D.
(2022). Diversity in the Workplace for Sustainable
Company Development. Sustainability, 14(11),
6728. https:/ /doi.org/10.3390/su14116728

Cumming, T. M,, Jolly, J. L., & Saint-James, A. (2024).
Australia at an educational crossroads: Special
schools and inclusive education. Frontiers in
Education, 9, 14220809.
https:/ /doi.org/10.3389/feduc.2024.1422089

Dare, L., & Nowicki, E. (2023). “The road less travelled”:
Grade-level acceleration in inclusive schools.
International Journal of Inclusive Education, 27(2),
188-204.
https:/ /doi.org/10.1080/13603116.2020.1837265

Deroncele-Acosta, A., & Ellis, A. (2024a). Overcoming
Challenges and Promoting Positive Education in
Inclusive Schools: A Multi-Country Study.
Education Sciences, 14(11), 1169.
https:/ /doi.org/10.3390/educscil4111169

Deroncele-Acosta, A., & Ellis, A. (2024b). Overcoming
Challenges and Promoting Positive Education in
Inclusive Schools: A Multi-Country Study.
Education Sciences, 14(11), 11609.
https://doi.org/10.3390/educscil4111169

Douglas, A.-A., Rittle-Johnson, B., Adler, R., Méndez-
Ferndndez, A. P, Haymond, C.,, Brandon, J., &
Durkin, K. (2024). “He’s Probably the Only
Teacher I've  Actually Learned From™:
Marginalized Students’” Experiences With and
Self-Perceptions of High School Mathematics.
American Educational Research Journal, 61(5), 915~
952. https:/ /doi.org/10.3102/00028312241266242

Dzainudin, M., Yamat, H., & Yunus, F. (2018).
Emerging Young Children’s Thinking through
Social and Cognitive Development in the Project
Approach. Creative Education, 09(14), 2137-2147.
https://doi.org/10.4236/ce.2018.914155

Elder, B. C., & Kuja, B. (2019). Going to school for the

first time: Inclusion committee members
increasing the number of students with
disabilities in primary schools in Kenya.

International Journal of Inclusive Education, 23(3),

261-279.

https:/ /doi.org/10.1080/13603116.2018.1432082
Eshete, S. K., & Birbirssa, Z. A. (2024). Strategic Human

Resource Management (SHRM) in Creating

Inclusive Workplace: Systematic Review. Sage

13



Jurnal Penelitian Pendidikan IPA (JPPIPA)

Open, 14(4), 21582440241287667.
https:/ /doi.org/10.1177 /21582440241287667
Fisher, D. (2021). Educational Leadership and the

Impact of Societal Culture on Effective Practices.
Journal of Research in International Education, 20(2),
134-153.
https:/ /doi.org/10.1177/14752409211032531
Hasim, L., Budiyanto, H., Sutrisno, & Hutabarat, C.
(2023). The Role Of Schools In Overcoming The
Marginalization Of The Children Through
Religious Education In Indonesia. Quaerens:
Journal of Theology and Christianity Studies, 4(1), 57-
73. https:/ /doi.org/10.46362/quaerens.v4il.148
Hirpa, D. A. (2021). Exclusion of children with
disabilities from early childhood education:
Including approaches of social exclusion. Cogent
Education, 8(1), 1952824.
https://doi.org/10.1080/2331186X.2021.1952824
Hudson, B., Hunter, D., & Peckham, S. (2019). Policy
failure and the policy-implementation gap: Can
policy support programs help? Policy Design and
Practice, 2(1), 1-14.
https:/ /doi.org/10.1080/25741292.2018.1540378
Kértner, J., & Koster, M. (2024). Early social-cognitive

development as a dynamic developmental
system—A lifeworld approach. Frontiers in
Psychology, 15, 1399903.

https:/ /doi.org/10.3389/ fpsyg.2024.1399903
Khaleel, N., Alhosani, M., & Duyar, 1. (2021). The Role
of School Principals in Promoting Inclusive
Schools: A Teachers’ Perspective. Frontiers in
Education, 6, 603241.
https://doi.org/10.3389/feduc.2021.603241
Larios, R. J., & Zetlin, A. (2023). Challenges to
preparing teachers to instruct all students in
inclusive classrooms. Teaching and Teacher
Education, 121, 103945.
https://doi.org/10.1016/j.tate.2022.103945
Leifler, E. (2020). Teachers’ capacity to create inclusive
learning environments. International Journal for
Lesson &  Learning Studies, 9(3), 221-244.
https:/ /doi.org/10.1108/IJLLS-01-2020-0003
Lindner, K.-T., & Schwab, S. (2020). Differentiation and
individualisation in inclusive education: A
systematic review and narrative synthesis.
International Journal of Inclusive Education, 1-21.
https:/ /doi.org/10.1080/13603116.2020.1813450
MacKenzie, A., Owaineh, M., Bower, C., & Ozkaya, C.
(2023). Barriers to inclusive education under
occupation: An evaluative approach using
Nussbaum’s capabilities approach. International
Journal of Educational Research Open, 5, 100299.
https://doi.org/10.1016/j.jjedro.2023.100299

July 2025, Volume 11, Issue 7, 9-15

Manahasa, O., Ozsoy, A., & Manahasa, E. (2021).
Evaluative, inclusive, participatory: Developing a
new language with children for school building
design. Building and Environment, 188, 107374.
https://doi.org/10.1016/j.buildenv.2020.107374

Marmoah, S., & Poerwanti, Suharno, J. I. S. (2022).
Literacy culture management of elementary
school in Indonesia. Heliyon, 8(4), e09315.
https:/ /doi.org/10.1016/j.heliyon.2022.e09315

Morgan, G., Curtin, M., & Botting, N. (2021). The
interplay between early social interaction,
language and executive function development in
deaf and hearing infants. Infant Behavior and
Development, 64, 101591.
https://doi.org/10.1016/j.infbeh.2021.101591

Parada-Gariete, A., & Trillo-Alonso, F. (2023). Good
Practices of Educational Inclusion: Criteria and
Strategies for Teachers’ Professional
Development. Education Sciences, 13(3), 270.
https:/ /doi.org/10.3390/ educsci13030270

Poikola, M., Kérng, E., & Hakalehto, S. (2024). Students’
views of inclusive education: A scoping literature

review. European Journal of Education, 59(4),
€12731. https://doi.org/10.1111/ejed.12731
Putri, R. F.,, Darmiany, D., & Husniati, H. (2022).

Teacher Problems in Learning Children with
Special Needs (ABK) At Inclusive School SDN 1
Selong.  Progres  pendidikan, 3(2), 115-120.
https:/ /doi.org/10.29303 / prospek.v3i2.233
Rahmania, T. (2024). Exploring school environmental
psychology in children and adolescents: The
influence of environmental and psychosocial
factors on sustainable behavior in Indonesia.
Heliyon, 10(18), e37881.
https://doi.org/10.1016/j.heliyon.2024.e37881
Rapp, A. C, & Corral-Granados, A. (2024).
Understanding inclusive education - a theoretical
contribution from system theory and the
constructionist perspective. International Journal of
Inclusive Education, 28(4), 423-439.
https:/ /doi.org/10.1080/13603116.2021.1946725
Ratna Sari, S. D. S., P Lubis, D., Muljono, P., & K
Pandjaitan, N. (2024). State-Society Interaction in
Addressing Crisis from the Communication
Processes of Resilience Perspective: A Case of

Local Government Role in Redeveloping
Pandeglang Tourism Business. Sodality: Jurnal
Sosiologi Pedesaan, 12(1), 17-31.

https:/ /doi.org/10.22500/12202447451
Reindrawati, D. Y., Noviyanti, U. D. E., Azmi, A., &
Wiranti, D. A. (2025). Disability-Friendly
Hospitality Services as a Catalyst for Empowering
Inclusive Tourism in Indonesia. Sustainability,
17(9), 3785. https:/ /doi.org/10.3390/su17093785

14



Jurnal Penelitian Pendidikan IPA (JPPIPA)

Renbarger, R., Rodler, L., Espina, G., Thompson, A.,
Detgen, A., Sobers, M., Fernandez, F., Sackman,
R., Williams, P., & Newsome, E. (2025).
Roadblocks to Effective District, Family, and
Community Collaboration: A Phenomenology
Study of Potential Challenges and Solutions.
Leadership and Policy in Schools, 24(2), 384-400.
https:/ /doi.org/10.1080/15700763.2024.2317298

Rincon-Flores, E. G., Castano, L., Guerrero Solis, S. L.,
Olmos Lopez, O., Rodriguez Herndndez, C. F,,
Castillo Lara, L. A., & Aldape Valdés, L. P. (2024).
Improving the learning-teaching process through
adaptive learning strategy. Smart Learning
Environments, 11(1), 27.
https://doi.org/10.1186/s40561-024-00314-9

Tarantino, G., Makopoulou, K., & Neville, R. D. (2022).
Inclusion of children with special educational
needs and disabilities in physical education: A
systematic review and meta-analysis of teachers’
attitudes. Educational Research Review, 36, 100456.
https:/ /doi.org/10.1016/j.edurev.2022.100456

Ugalde, L., Santiago-Garabieta, M., Villarejo-
Carballido, B., & Puigvert, L. (2021). Impact of
Interactive Learning Environments on Learning
and Cognitive Development of Children With
Special Educational Needs: A Literature Review.
Frontiers in Psychology, 12, 674033.
https:/ /doi.org/10.3389/fpsyg.2021.674033

Villardon-Gallego, L., Garcia-Carrién, R., Yafez-
Marquina, L., & Estévez, A. (2018). Impact of the
Interactive Learning Environments in Children’s
Prosocial Behavior. Sustainability, 10(7), 2138.
https:/ /doi.org/10.3390/su10072138

Walton, E. & Engelbrecht, P. (2024). Inclusive
education in South Africa: Path dependencies and
emergences. International Journal of Inclusive
Education, 28(10), 2138-2156.
https:/ /doi.org/10.1080/13603116.2022.2061608

Yang, C., Wang, T, & Xiu, Q. (2025). Towards a
Sustainable Future in Education: A Systematic
Review and Framework for Inclusive Education.
Sustainability, 17(9), 3837.
https:/ /doi.org/10.3390/su17093837

Zech, S. T, Eastin, J.,, & Bonotti, M. (2023). Policy
implementation in crisis: Lessons from the
Philippines. Asia & the Pacific Policy Studies, 10(1-
3), 28-45. https:/ /doi.org/10.1002/app5.378

July 2025, Volume 11, Issue 7, 9-15

15



