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Introduction educational leadership research highlights that TJS
depends not only on teachers' individual characteristics
TJS has become one of the most crucial but also on the organizational climate and leadership
determinants of educational quality because it practicesimplemented within schools (Dami et al., 2022;
influences  teachers’  motivation, = commitment, Maheshwari, 2022; Yohannes & Wasonga, 2023).
instructional efficacy, and retention. Satisfied teachers Among  the  organizational  characteristics
are more likely to illustrate stronger professional controlling TJS, PSL has been identified as one of the
engagement, deliver higher-quality instruction, and most significant leadership practices in educational
contribute positively to school improvement (Hoque et  settings. Supportive leadership reflects principals’
al, 2023; Melesse & Belay, 2022; Onikoyi, 2023). willingness to assist teachers in solving professional
Improving TJS has become a strategic preference for challenges, deliver formative feedback, identify
scholarly policymakers and school heads aiming to triumphs, encourage participation in decision-making,
improve school effectiveness and ensure sustainable and establish a fair and collaborative working
educational quality (Biiyiikgoze, 2023; Harrison et al.,,  environment (Ton et al., 2022; Hasan et al., 2025; Uman
2023; Singh & Gautam, 2024). A growing body of et al, 2024). Such leadership behaviors strengthen
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interpersonal trust, reduce work-related stress, and
create circumstances that enable teachers to conduct
themselves more effectively (Bagdzitaniene et al., 2022;
Cai et al., 2023; Greco et al., 2022). A supportive working
environment and effective administrative leadership
significantly improve teachers’ job satisfaction and
reduce occupational stress, with teacher self-efficacy
functioning as an important explanatory mechanism
(Ghamrawi et al., 2023; Lee & Swaner, 2023).

The positive contribution of supportive leadership
has also been confirmed across different educational
contexts and organizational outcomes. Supportive
leadership  strengthens  teachers’” organizational
dedication by improving their quality of job life,
suggesting that school heads play an important role in
enabling teachers’ long-term commitment to their
institutions (Ertiirk, 2023; Ibrahim et al., 2023; Riza et al.,
2025). Supportive principals also contribute significantly
to building positive organizational cultures that address
complex educational challenges, while participatory
leadership practices enhance teacher professionalism
through continuous supervision, collaborative decision-
making, and sustained professional development
(Ayumi & Nasution, 2025; Irfan et al., 2025). Collectively,
these results mean that PSL creates organizational
conditions that foster positive teacher attitudes and
improve workplace experiences.

Besides leadership, TWC represents another
important organizational factor influencing teachers’
professional experiences and attitudes toward their
work. TWC refers to teachers’ perceptions of
interpersonal associations, communication,
collaboration, administrative support, fairness, safety,
and the overall psychological and physical environment
within schools (Konishi et al., 2022; Martinsone et al.,
2023; Sanchez et al., 2022). An approving work climate
promotes cooperation, mutual trust, professional
learning, and emotional security, whereas an
unfavorable climate often results in interpersonal
conflict, professional isolation, and increased
occupational stress (Paredes-Saavedra et al., 2024;
Rimbayana et al.,, 2022). Leadership approaches are
closely associated with teachers” perceptions of school
climate, particularly = when  principals adopt
collaborative and distributed leadership approaches that
encourage teacher participation and strengthen
organizational quality (Sanchez et al., 2022; Veleti¢ et al.,
2023).

An expanding body of empirical investigation
demonstrates that the TWC directly contributes to TJS.
Effective administrative leadership, combined with a
supportive work environment, plays an important role
in enhancing teachers' job satisfaction and reducing their
occupational stress, with teacher self-efficacy serving as
a key mediating factor in this relationship (Jentsch et al.,
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2023; Uman et al, 2024). Similarly, school climate
positively influences teachers’ job satisfaction, either
directly or indirectly through enhanced self-efficacy,
highlighting the interaction between organizational and
psychological factors in shaping teachers’ professional
experiences (Fang & Qi, 2023; Nalipay, 2023; Tekin,
2023). Positive relationships between school climate and
TJS have also been observed in educational systems
facing prolonged political instability and conflict,
demonstrating  that  supportive  organizational
environments remain essential regardless of contextual
challenges (Banwo et al, 2022; Noori et al., 2024;
Otrebski, 2022).

Recent  educational  leadership  literature
increasingly recognizes that principal leadership and
TWC should not be examined in isolation, as they
interact to shape teachers’ workplace experiences.
Leadership behaviors influence organizational climate
by establishing norms of fairness, collaboration,
communication, professional support, and shared
responsibility, whereas a favorable work climate
reinforces  teachers’” motivation, organizational
dedication, and fulfillment (Sugiyanto et al., 2025; Zhang
et al., 2025). School climate has been shown to mediate
the effect of instructional leadership on educational
outcomes, indicating that leadership often operates
indirectly through improvements in organizational
conditions (Dutta & Sahney, 2022). Similarly,
instructional leadership enhances school climate, which
subsequently contributes to higher TJS and improved
teacher performance (Habibi et al., 2025). Collective
leadership has likewise been recognized as a significant
predictor of greater school climate and teacher retention,
reinforcing the complementary association between
leadership practices and organizational climate in
promoting positive educational outcomes (Eckert &
Morgan, 2026).

Although previous studies have consistently
demonstrated positive associations among leadership,
school climate, and teacher-related outcomes, several
essential holes remain. First, investigations of
supportive leadership have primarily focused on teacher
well-being, organizational citizenship, organizational
commitment, professional development, and school
culture rather than directly examining TJS as the
primary outcome variable (Erttirk, 2023; Ibrahim et al.,
2023; Lee & Swaner, 2023). Second, research concerning
TWC has generally emphasized its influence on teacher
performance, organizational commitment, student
achievement, or teacher self-efficacy, while relatively
little attention has been earmarked to simultaneously
examining PSL and TWC as predictors of TJS (Dutta &
Sahney, 2022; Fang & Qi, 2023; Habibi et al., 2025). Third,
although structural equation modeling has become the
dominant analytical approach in recent educational
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leadership research, empirical evidence comparing the
independent and simultaneous contributions of PSL and
TWC through simple and multiple regression analyses
remains relatively limited.

These gaps point to a clear novelty in the present
study: unlike prior research that typically examines PSL
and TWC separately, in relation to other outcomes, or
through mediation-focused SEM frameworks, this study
offers a direct, dual-pathway regression analysis to
determine the individual and combined contributions of
PSL and TWC specifically on TJS an approach that
isolates each variable's unique explanatory power more
clearly than SEM-based studies typically allow within
the underrepresented context of public junior high
schools in West Sumatra, Indonesia. Addressing these
gaps is critical both theoretically, by clarifying the
distinct and joint roles of PSL and TWC and refining
organizational behavior models that often treat
leadership and climate as overlapping constructs, and
practically, by helping school leaders and policymakers
identify which factor or their combination exerts greater
influence on teacher retention, motivation, and
performance, thereby supporting more effective and
sustainable school improvement strategies given TJS's
foundational role in instructional quality and student
learning outcomes.

Accordingly, this study examines the individual
and combined effects of PSL and TWC on TJS. By
integrating leadership and organizational climate
perspectives, this research aims to extend the theoretical
understanding of academic leadership while offering
practical guidance for school principals and
policymakers to strengthen supportive leadership and
foster positive work climates to enhance TJS and school
effectiveness.

Method

This study employed a quantitative research
approach to investigate the relationships among PSL,
TWC, and TJS. The proposed relationships were
examined using simple and multiple linear regression
analyses to determine both the individual and joint
contributions of the independent variables to TJS. These
statistical techniques are widely used to examine
predictive relationships among variables in educational
research. Figure 1 presents the study's overall workflow,
including sample selection, instrument validation, data
collection, and statistical analysis. The study population
consisted of 1,898 teachers working in 45 public junior
high schools located in a city in West Sumatra Province,
Indonesia. The Cochran formula with finite population
correction (FPC) at a 95% confidence level and a 5%
margin of error was used to determine the sample size,
yielding a minimum requirement of 321 teachers.
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Accordingly, 321 teachers were selected using
proportionate stratified random sampling. Respondents
from each public junior high school were randomly
selected in proportion to the number of teachers in each
school.
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Figure 1. Study's overall workflow

Data were collected using structured questionnaires
designed to measure PSL, TWC, and TJS. Responses to
all questionnaire items were recorded using a five-point
Likert scale ranging from strongly disagree to agree
strongly. Before being administered to the respondents,
the instruments were reviewed by experts to establish
content validity. Item validity was subsequently
examined using Pearson’s product-moment correlation,
while the reliability of each construct was evaluated
based on Cronbach’s alpha coefficient.

All statistical analyses were conducted using IBM
SPSS Statistics version 23. The data analysis consisted of
descriptive statistics, tests of regression assumptions,
simple linear regression, and multiple linear regression.
Descriptive statistics were used to characterize the
research variables by reporting the minimum and
maximum scores, means, and standard deviations. Prior
to the regression analysis, the data were examined for
normality, linearity, and heteroscedasticity (using
Glejser's test) to ensure that the assumptions of linear
regression were satisfied. Because multicollinearity is
relevant only when multiple predictors are included, it
was assessed exclusively for the multiple linear
regression model. Simple linear regression was
employed to examine the individual effects of PSL and
TWC on TJS. Furthermore, multiple linear regression
analysis was conducted to assess the combined influence
of both independent variables on TJS.
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Result
Descriptive Statistics

Table 1 presents the descriptive statistics for the
three study variables: PSL, TWC, and TJS. PSL obtained
a mean score of 117.09 (SD =10.93), with observed scores
ranging from 82 to 140. TWC had the highest mean
among the variables (M =123.13, SD =11.64), with scores
ranging from 91 to 147. Meanwhile, TJS had a mean
score of 108.25 (SD = 11.92), with minimum and
maximum values of 71 and 130, respectively. Overall,
the descriptive statistics indicate that all three variables
exhibited relatively wide score distributions, as reflected
in the observed ranges and standard deviations. The
standard deviations, ranging from 10.93 to 11.92,
suggest a moderate level of variation in respondents'
perceptions across the measured constructs.

Assumption Testing

Prior to regression analysis, the data were examined
to verify that the assumptions underlying linear
regression were satisfied. The normality test yielded a p-
value of 0.20, indicating that the residuals were normally
distributed (p > 0.05). The linearity test also confirmed
linear relationships between the independent and
dependent variables, with deviation from linearity
significance values of 0.21 for the relationship between
PSL and TJS, and 0.11 for the relationship between TWC
and TJS, both exceeding the 0.05 threshold.

Table 1. Summary of descriptive statistics
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regression coefficient shown in Table 3 indicated that
PSL had a positive and statistically significant effect on
TJS (B=0.52,  =0.47, t = 9.61, p < 0.00), suggesting that
higher levels of supportive leadership were associated
with higher levels of T]JS. TWC exhibited a stronger
relationship with TJS (R = 0.74), accounting for 55% of
the variance (R? = 0.55). The regression coefficient
further confirmed that TWC had a positive and
significant effect on TJS (B =0.76, p = 0.74, t =19.74, p <
0.00), indicating that improvements in the work climate
were associated with increased TJS.

Multiple  linear  regression analysis was
subsequently conducted to evaluate the simultaneous
effects of PSL and TWC on TJS. The combined model
produced a multiple correlation coefficient of 0.78 and
explained 60% of the variance in TJS (R? = 0.60; Adjusted
R? = 0.60), indicating substantial explanatory power.
Both independent variables remained significant
predictors in the multiple regression model. PSL showed
a positive contribution (B = 0.27, 3 = 0.24, t = 6.46, p <
0.00), while TWC demonstrated a stronger positive
contribution (B =0.67, = 0.66, t = 17.37, p < 0.00). These
findings indicate that TWC contributed more strongly to
TJS than PSL when both variables were considered
simultaneously. The overall regression model was
statistically significant, as indicated by the ANOVA
results presented in Table 4 (F = 240.49, p < 0.00). This
result confirms that the combined regression model
provides a significantly better prediction of TJS than a
model without the predictor variables.

Table 2. Summary of regression models

Variable Mean Std. Deviation Max Min . . Std Error of the
Principal Supportive  117.09 1005 140 sz ‘wnalysis R R2 Adjusted R2 Estimate
Leadership PSL > TJS 0.47 0.23 0.22 10.51
Teacher Work Climate  123.13 11.64 147 91 TWC->T]S 0.74 0.55 0.55 8.01
Teacher Job Satisfaction 108.25 11.92 130 71 PSL,TWC->TJS 078 0.60 0.60 7.54
The  multicollinearity ~ test  indicated no  Table 3. Regression coefficients

multicollinearity, as the variance inflation factor (VIF)  Analysis Model B Std Error Beta t p
for both independent variables was 1.14, well below the  PSL - TJS PSL 052 005 047 9.61 0.00
commonly accepted threshold of 10. In addition, TWC->TJS TWC 076 0.04 074 1974 0.00
Glejser's heteroscedasticity test yielded significance —PSL TWC PSL  0.27 004 024 646 000

> TJS TWC  0.67 004 0.66 1737 0.00

values of 0.10 for PSL and 0.12 for TWC, indicating the
absence of heteroscedasticity because both values were
greater than 0.05. These findings demonstrate that all
assumptions required for simple and multiple linear
regression analyses were satisfactorily met.

Regression Analysis

Simple linear regression analysis was performed to
examine the individual effects of PSL. and TWC on TJS.
As presented in Table 2, PSL demonstrated a moderate
positive relationship with TJS (R = 0.47), explaining 23 %
of the variance in the dependent variable (R? = 0.23). The

Table 4. ANOVA

Model Sum of Squares df Mean Square F p
Regression 2737395 2 13686.98 240.49 0.00
Residual 18098.61 318 56.91

Total 45472.56 320

Discussion

The findings of this study demonstrate that PSL has
a significant positive influence on TJS. This result
indicates that teachers who perceive their principals as
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supportive tend to experience higher levels of job
satisfaction. Supportive principals create a work
environment characterized by trust, fairness,
recognition, open communication, and professional
assistance, enabling teachers to perform their
responsibilities with greater confidence and enthusiasm
(Setiawan et al., 2025; Zhang & Ye, 2024). Teachers who
perceive higher levels of supportive leadership
generally report better well-being and stronger
commitment to promoting their schools, suggesting that
supportive leadership extends beyond managerial
effectiveness to influence teachers' emotional
attachment to their institutions (Hassanein et al., 2025;
Karaferye & Bellibas, 2025; Lee & Swaner, 2023).

The present findings are consistent with previous
empirical studies highlighting the importance of
supportive leadership in educational organizations.
Supportive leadership has been found to encourage
teachers' organizational citizenship behaviors by
fostering collaborative, fair, and respectful working
environments where teachers feel appreciated (Ertiirk,
2023; Hendriani et al., 2024; Maryati et al., 2025; Tran,
2025). Similar evidence also indicates that supportive
leadership strengthens organizational commitment by
improving teachers' quality of work life (Fardiansyah et
al,, 2025; Ibrahim et al., 2023). Furthermore, recent
literature reviews have consistently identified
supportive leadership as one of the most influential
leadership approaches for improving teachers'
subjective well-being, motivation, mental health, and job
satisfaction (Karakus et al, 2026). These findings
collectively reinforce the argument that supportive
leadership serves as an essential organizational
mechanism through which principals can cultivate
positive teacher attitudes and improve school
effectiveness.

The results also indicate that TWC significantly
influences TJS. This finding confirms that teachers'
perceptions of their working environment represent a
critical determinant of their professional satisfaction.
Positive working environments and supportive
administrative leadership have been shown to improve
teachers' job satisfaction while reducing work-related
stress, with teacher self-efficacy serving as an important
explanatory mechanism (Jentsch et al., 2023; Nurlaili,
2025; Syarip & Dadang, 2025). Similarly, school climate
directly enhances vocational teachers' job satisfaction
and indirectly contributes through increased teacher
self-efficacy, indicating that organizational
environments influence both psychological and
professional outcomes (Fang & Qi, 2023).

This finding is consistent with other previous
studies emphasizing the importance of school climate in
shaping teachers' workplace experiences in multiple
situations. Findings reported in educational contexts
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experiencing prolonged conflict show that positive
school climates continue to predict higher TJS despite
challenging external conditions (Agustina & Niron,
2025; Nisak et al., 2025; Noori et al., 2024). Furthermore,
organizational climate consistently predicts teachers' job
satisfaction across different educational institutions,
demonstrating that positive organizational
environments remain universally beneficial regardless
of school characteristics (Otrebski, 2022). The
consistency of these findings across diverse educational
contexts strengthens the conclusion that TWC represents
one of the most important organizational factors
affecting TJS.

Multiple regression analysis revealed that PSL and
TWC simultaneously contribute significantly to TJS.
These results imply that leadership practices and the
organizational climate should be viewed as
interconnected factors that together influence teachers'
work experiences. School climate has been shown to
mediate the influence of instructional leadership on
educational outcomes, indicating that leadership often
improves organizational performance by creating
favorable organizational environments (Dutta &
Sahney, 2022; Raharjo et al, 2026, Sudibyo, 2024).
Similarly, instructional leadership contributes to higher
TJS by improving school climate and teacher self-
efficacy (Habibi et al., 2025).

The current results support existing evidence
suggesting that leadership, school climate, and teacher
outcomes are closely associated. In addition, collective
leadership has been recognized as an important
determinant of positive school climate and teacher
retention, underscoring that leadership practices and
organizational climate work together to shape
educational organizations (Eckert & Morgan, 2026).
Therefore, the present findings extend prior literature by
demonstrating that PSL and TWC independently and
jointly contribute to TJS in a multiple regression
framework.

Implication

This study provides both theoretical and practical
implications for educational leadership research. The
findings demonstrate that PSL and TWC are significant
predictors of TJS, supporting the view that leadership
behavior and organizational climate are complementary
organizational factors influencing teachers” workplace
attitudes. These findings also extend previous research
by providing empirical evidence of their individual and
simultaneous contributions using simple and multiple
regression analyses.

From a practical perspective, the findings suggest
that school principals should strengthen supportive
leadership practices by fostering open communication,
recognizing teachers” contributions, encouraging
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participation in decision-making, and providing
continuous professional support. At the same time,
schools should cultivate a positive work climate
characterized by collaboration, trust, fairness, and
organizational support. These integrated efforts are
expected to enhance teachers’” job satisfaction,
strengthen organizational commitment, and ultimately
improve overall school effectiveness.

Limitation and Future Research

This study has several limitations that should be
considered when interpreting the findings. First, the
participants were drawn exclusively from public junior
high school teachers in a city in West Sumatra,
Indonesia. Consequently, the findings may not be fully
generalizable to teachers working in other educational
levels, private schools, or different geographical and
cultural contexts. Second, the study employed a cross-
sectional design in which data were collected at a single
point in time, limiting the ability to infer causal
relationships among the variables. Third, all variables
were measured using self-report questionnaires, which
may be subject to common method bias and
respondents' subjective perceptions.

To improve the generalizability of future findings,
subsequent research should incorporate participants
from different regions, school types, and educational
levels. Employing longitudinal research designs would
also enable researchers to examine the development of
TJS over time while providing stronger support for
causal interpretations. In addition, future studies may
extend the proposed model by incorporating other
organizational and psychological variables, such as
teacher self-efficacy, organizational commitment,
teacher engagement, organizational culture, or teacher
well-being, to obtain a more comprehensive
understanding of the factors influencing TJS.

Conclusion

This study concludes that PSL and TWC are
significant predictors of TJS among public junior high
school teachers in a city in West Sumatra, Indonesia.
Individually, PSL explains 23% of the variance in TJS,
while TWC accounts for 55%, indicating that TWC has a
stronger individual contribution to teachers’ job
satisfaction. Simultaneously, PSL and TWC explain 60%
of the variance in TJS, demonstrating that supportive
leadership and a positive work climate complement
each other in enhancing teachers’ job satisfaction. These
findings highlight the importance of strengthening
supportive leadership practices alongside fostering a
collaborative and supportive work climate to improve
teacher well-being and organizational effectiveness.
Future research should investigate additional factors
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influencing TJS and employ longitudinal or mixed-
methods designs to provide a more comprehensive
understanding of teacher job satisfaction across different
educational settings.

Acknowledgments

The authors would like to express their sincere gratitude to the
Dean of the Faculty of Education, Universitas Negeri Padang;
the Head of the Master's Program in Educational
Administration; all lecturers of the Master's Program in
Educational Administration, Universitas Negeri Padang; and
all parties who provided valuable support and assistance
throughout this research. Their contributions made the
successful completion of this study possible.

Author Contributions

Conceptualization, methodology, R. and A.S.; software, formal
analysis, investigation, data curation, writing original draft
preparation, project administration, R.  validation,
supervision, AS, I, and S.; resources, writing review and
editing, A.S. All authors have read and agreed to the published
version of the manuscript.

Funding
This research received no external funding.

Conflicts of Interest
The authors declare no conflict of interest.

References

Agustina, A., & Niron, M. D. (2025). The Influence of
Principal Leadership, Teacher Work Motivation,
and Organizational Culture on the Performance.
Jurnal Penelitian Pendidikan IPA, 11(3), 672-677.
https://doi.org/10.29303/jppipa.v11i3.10504

Ayumi, M., & Nasution, I. (2025). Leadership of School
Principals in Improving The Quality of Teacher
Learning. Urwatul Wutsqo: Jurnal Studi Kependidikan
dan Keislaman, 14(2), 464-478.
https://doi.org/10.54437 /urwatulwutsqo.v14i2.22
01

Bagdzitniené, D., Kazlauskiene, A., Nasvytiené, D., &
Sakadolskis, E. (2022). Linking Supportive School
Leadership and Teacher Resilience: The Mediating
Role of Job Resources. Frontiers in Education, 7.
https:/ /doi.org/10.3389/feduc.2022.999086

Banwo, A. O., Onokala, U, & Momoh, B. (2022).
Organizational Climate-Institutional Environment
Nexus: Why Context Matters. Journal of Global
Entrepreneurship Research, 12(1), 357-369.
https:/ /doi.org/10.1007 /s40497-022-00330-4

Biiytlikgoze, H. (2023). Job Satisfaction with Profession
among Teachers in Tiirkiye: Perceptions of Social
Utility and Educational Policy Influence.
Participatory Educational Research, 10(5), 200-213.
https:/ /doi.org/10.17275/per.23.82.10.5

758



Jurnal Penelitian Pendidikan IPA (JPPIPA)

Cai, Y., Liu, P, Tang, R.,, & Bo, Y. (2023). Distributed
Leadership and Teacher Work Engagement: The
Mediating Role of Teacher Efficacy and the
Moderating Role of Interpersonal Trust. Asia Pacific
Education Review, 24(3), 383-397.
https:/ /doi.org/10.1007 /s12564-022-09760-x

Dami, Z. A., Wiyono, B. B., Imron, A., Burhanuddin, B.,
Supriyanto, A., & Daliman, M. (2022). Principal Self-
Efficacy for Instructional Leadership in the
Perspective of Principal Strengthening Training:
Work Engagement, Job Satisfaction and Motivation
to Leave. Cogent Education, 9(1).
https:/ /doi.org/10.1080/2331186X.2022.2064407

Dutta, V., & Sahney, S. (2022). Relation of Principal
Instructional Leadership, School Climate, Teacher
Job Performance and Student Achievement. Journal
of Educational Administration, 60(2), 148-166.
https:/ /doi.org/10.1108/JEA-01-2021-0010

Eckert, J.,, & Morgan, G. (2026). Gritty Optimism:
Collective Leadership for Improved School Climate
and Teacher Retention. Improving Schools, 28(1), 23-
38. https:/ /doi.org/10.1177/13654802251405299

Erturk, R. (2023). The Relationship between School
Administrators” Supportive Leadership Behaviors
and Organizational Citizenship According to
Teacher Perceptions. Journal of Education and
Recreation Patterns, 4(1), 14-30.
https://doi.org/10.53016/jerp.v4il.61

Fang, J., & Qi, Z. (2023). The Influence of School Climate
on Teachers’ Job Satisfaction: The Mediating Role of
Teachers” Self-Efficacy. PLOS ONE, 18(10),
e(0287555.
https:/ /doi.org/10.1371/journal.pone.0287555

Fardiansyah, I. E., Jumady, E., & Djaharuddin, D. (2025).
Leadership and Organizational Commitment in
Improving Employee Performance: The Role of Job
Satisfaction as a Mediator. Golden Ratio of Human
Resource Management, 5(1), 221-231.
https:/ /doi.org/10.52970/ grhrm.v5i1.862

Ghamrawi, N., Naccache, H., & Shal, T. (2023). Teacher
Leadership and Teacher Wellbeing: Any
Relationship? International Journal of Educational
Research, 122, 102261.
https:/ /doi.org/10.1016/j.ijer.2023.102261

Greco, E., Graziano, E. A., Stella, G. P., Mastrodascio, M.,
& Cedrone, F. (2022). The Impact of Leadership on
Perceived Work-Related Stress in Healthcare
Facilities Organisations. Journal of Organizational
Change Management, 35(4/5), 734-748.
https:/ /doi.org/10.1108 /JOCM-07-2021-0201

Habibi, A., Attar, R. W., Saudagar, F., Tomczyk, L.,
Hendra, R., & Alhazmi, A. H. (2025). Instructional
Leadership, Self-Efficacy, Commitment and School
Climate on Teachers” Job Satisfaction and
Performance: Asian Context. Asian Education and

Volume 12, Issue 7, 753-761

Development Studies, 14(5), 1002-1021.
https:/ /doi.org/10.1108/ AEDS-11-2024-0262

Harrison, M. G., King, R. B., & Wang, H. (2023). Satisfied
Teachers are Good Teachers: The Association
between Teacher Job Satisfaction and Instructional
Quality. British Educational Research Journal, 49(3),
476-498. https:/ /doi.org/10.1002/berj.3851

Hasan, S., Jan, M. M., Ali, A., & Nasreen, S. (2025).
Resilient Leadership: The Role of Adaptive and
Supportive Leadership in Crisis Recovery. The
Critical Review of Social Sciences Studies, 3(3), 2606~
2612. https:/ /doi.org/10.59075/ d2ecd226

Hassanein, F. R., Daouk, A., Zakhem, N. B., ElSayed, R.
A., Tahan, S.,, Houmani, H., & Dilby, H. K. A. (2025).
An Analysis of Perceived Organizational Support
and Organizational Climate on the Supportive
Leadership-Employee Wellbeing Linkage in the
Lebanese Academic Sector. Administrative Sciences,
15(6), 204.
https:/ /doi.org/10.3390/ admsci15060204

Hendriani, S., Yahya, Y., Rifma, R., & Jasrial, J. (2024).
Leadership Contribution of Changing School
Principals and School Climate Towards the
Utilization of the Independent Teaching Platform.
Jurnal Penelitian Pendidikan IPA, 10(Speciallssue),
421-428.
https://doi.org/10.29303 /jppipa.v10iSpeciallssue.
8281

Hoque, K. E., Wang, X., Qi, Y., & Norzan, N. (2023). The
Factors Associated with Teachers’ Job Satisfaction
and Their Impacts on Students’” Achievement: A
Review (2010-2021). Humanities and Social Sciences
Communications, 10(1), 177.
https:/ /doi.org/10.1057 /s41599-023-01645-7

Ibrahim, M., Saleem, K., & Jehangir, M. (2023). The
Nexus between Quality of Work Life and
Organizational Commitment: The Mediating Role
of Supportive Leadership. Global Economics Review,
VIII(ID), 84-99.
https:/ /doi.org/10.31703 / ger.2023(VIII-1I).07

Irfan, A., Jabar, C.S. A., & Fariz, A. B. Al. (2025). Building
Organizational Culture: The Role of Supportive
Leadership of School Principals. International Journal
on Social and Education Sciences, 7(4), 360-375.
https:/ /doi.org/10.46328 /ijonses.5791

Jentsch, A., Hoferichter, F., Blomeke, S., Konig, J., &
Kaiser, G. (2023). Investigating Teachers’ Job
Satisfaction, Stress and Working Environment: The
Roles of Self-Efficacy and School Leadership.
Psychology in  the Schools, 60(3), 679-690.
https:/ /doi.org/10.1002/ pits.22788

Karaferye, F., & Bellibas, M. $. (2025). Key School
Leadership Practices to Enhance Teacher Wellbeing:
A Meta-Synthesis of Qualitative Evidence. Research
Papers in Education, 40(5), 684-716.

759



Jurnal Penelitian Pendidikan IPA (JPPIPA)

https:/ /doi.org/10.1080/02671522.2025.2475496
Karakus, M., Toprak, M. & Chen, ]. (2026).
Demystifying the Impact of Educational Leadership
on Teachers’ Subjective Well-Being: A Bibliometric
Analysis and Literature Review. Educational
Management Administration & Leadership, 54(2), 363-
387. https:/ /doi.org/10.1177 /17411432241242629
Konishi, C., Wong, T. K. Y., Persram, R. J., Vargas-
Madriz, L. F., & Liu, X. (2022). Reconstructing the
Concept of School Climate. Educational Research,
64(2), 159-175.
https:/ /doi.org/10.1080/00131881.2022.2056495
Lee, M. H, & Swaner, L. E. (2023). Supportive

Leadership, Teacher Wellness, and School
Promotion. Journal of Research on Christian Education,
32(3), 131-140.

https:/ /doi.org/10.1080/10656219.2023.2284798

Maheshwari, G. (2022). Influence of Teacher-Perceived
Transformational and Transactional School
Leadership on Teachers” Job Satisfaction and
Performance: A Case of Vietnam. Leadership and
Policy in Schools, 21(4), 876-890.
https:/ /doi.org/10.1080/15700763.2020.1866020

Martinsone, B., Sano, S. D., D’Elia, P., & Salle-Finley, T.
L. (2023). A Conceptual Framework for Sustainable
Promotion of a Positive School Climate: Context,
Challenges, and Solutions. Journal of Teacher
Education  for  Sustainability,  25(1),  64-85.
https:/ /doi.org/10.2478 /jtes-2023-0005

Maryati, T., Lapasau, M., & Wahid, S. A. (2025).
Enhancing Principal Effectiveness: A Meta-Analysis

on the Roles of Academic Supervision and
Instructional =~ Leadership.  Jurnal  Penelitian
Pendidikan IPA, 11(9), 146-156.

https://doi.org/10.29303 /jppipa.v11i9.12849
Melesse, T., & Belay, S. (2022). Uplifting Teachers’
Professional =~ Capital =~ Through  Promoting
Engagement in Professional Learning: Mediating
Effect of Teacher Job Satisfaction. Cogent Education,
9I(1).
https://doi.org/10.1080/2331186X.2022.2057102
Nalipay, M. J. N. (2023). What Aspects of School Climate
Matter Most to Asian Teachers’ Job Satisfaction and
Well-Being? Evidence from the TALIS 2018. Teachers
College Record: The Voice of Scholarship in Education,
125(3), 264-288.
https://doi.org/10.1177/01614681231171804
Nisak, K., Formen, A., & Waluyo, E. (2025). Leading with
Flexibility: How Situational Leadership Builds
Work Climate and Teacher Professionalism in Early
Childhood Education. Jurnal Penelitian Pendidikan
IPA, 11(10), 909-920.
https://doi.org/10.29303 /jppipa.v11i10.12617
Noori, A. Q., Said, H., Orfan, S. N., & Mohd Anis, S. N.
(2024). The Influence of School Climate on High

Volume 12, Issue 7, 753-761

School Teachers” Job Satisfaction in a Conflict-
Affected Country. International Journal of Evaluation
and Research in Education (IJERE), 13(1), 321.
https:/ /doi.org/10.11591 /ijere.v13i1.22890
Nurlaili, L. (2025). The Contribution of School
Leadership to the Improvement of Science
Management and Education Quality in Elementary
Schools in Balaraja-Tangerang. Jurnal Penelitian
Pendidikan IPA, 11(6), 290-297.
https:/ /doi.org/10.29303 /jppipa.v11i6.11811
Onikoyi, O. A. (2023). Teachers’ Job Satisfaction and Its
Perceived Influence on Secondary School Student’s
Academic Performance. Indonesian Journal of
Multidiciplinary Research, 4(1), 9-16.
https:/ /doi.org/10.17509/ijomr.v4i1.59254
Otrebski, W. (2022). The Correlation between
Organizational (School) Climate and Teacher Job
Satisfaction—The Type of Educational Institution
Moderating  Role.  International  Journal  of
Environmental Research and Public Health, 19(11),
6520. https:/ /doi.org/10.3390/ijerph19116520
Paredes-Saavedra, M., Vallejos, M., Huancahuire-Vega,
S., Morales-Garcia, W., & Geraldo-Campos, L.
(2024). Work Team Effectiveness: Importance of
Organizational Culture, Work Climate, Leadership,
Creative Synergy, and Emotional Intelligence in
University Employees. Administrative Sciences,
14(11), 280.
https://doi.org/10.3390/admsci14110280
Raharjo, D., Widodo, W., Lapasau, M., Hasbullah, H., &
Prasetyono, H. (2026). The Influence of Empathetic
Leadership and School Culture on Teachers’
Psychological =~ Well-Being: A  Meta-Analysis
Approach. Jurnal Penelitian Pendidikan IPA, 12(3),
20-29.
https:/ /doi.org/10.29303 /jppipa.v12i3.14398
Rimbayana, T. A. K., Erari, A., & Aisyah, S. (2022). The
Influence of Competence, Cooperation and
Organizational Climate on Employee Performance
With Work Motivation as a Mediation Variable
(Study on the Food and Agriculture Office Clump
of Merauke Regency). Technium Social Sciences
Journal, 27(1), 556-578.
https:/ /doi.org/10.47577 / tssj.v27i1.5200
Riza, M. F., Hutahayan, B.,, & Chong, H. Y. (2025).
Fostering High-Performing Organizations in
Higher Education: The Effect of Participative

Leadership, Organizational Culture, and
Innovation on Organizational Performance and
Commitment. Cogent Education, 12(1).

https:/ /doi.org/10.1080/2331186X.2024.2448884
Sanchez, ]. E., Paul, ]. M., & Thornton, B. W. (2022).
Relationships Among Teachers’ Perceptions of
Principal Leadership and Teachers’ Perceptions of
School Climate in the High School Setting.
760



Jurnal Penelitian Pendidikan IPA (JPPIPA)

International Journal of Leadership in Education, 25(6),
855-875.
https:/ /doi.org/10.1080/13603124.2019.1708471
Setiawan, A., Basrowi, B., Khaeruman, K., & Hisniati, S.
B. (2025). Leadership, Facilities, and Psychological
Mechanisms in Teacher Performance: The
Mediating Effects of Teaching Enthusiasm and Job
Satisfaction. Journal Corner of Education, Linguistics,
and Literature, 5(001), 713-725.
https://doi.org/10.54012/jcell.v5i001.675
Singh, Y. K,, & Gautam, D. N. S. (2024). The Impact of
Job Satisfaction on Teacher Mental Health: A Call to

Action for Educational Policymakers. Open
Education Studies, 6(1).
https:/ /doi.org/10.1515/edu-2024-0008

Sudibyo, K. (2024). The Influence of Artificial

Intelligence and Teacher Leadership on Science
Major Students. Jurnal Penelitian Pendidikan IPA,
10(3), 1486-1491.
https://doi.org/10.29303 /jppipa.v10i3.7149
Sugiyanto, S., Egar, N., & Abdullah, G. (2025). The
Influence of School Principal Leadership and School
Organizational Climate on the Performance of
Public Elementary School Teachers. Scaffolding:
Jurnal Pendidikan Islam dan Multikulturalisme, 7(2),
68-89.
https:/ /doi.org/10.37680/scaffolding.v7i2.7395
Syarip, S., & Dadang, D. (2025). Digital Leadership in
Educational Institutions: Media Management
Strategies for 2Ist-Century Science Education.
Jurnal Penelitian Pendidikan IPA, 11(9), 100-106.
https://doi.org/10.29303 /jppipa.v11i9.12567
Tekin, O. (2023). School Climate, Teacher Self-Efficacy
and Professional Satisfaction: A Study of Relations.
Bartin Universitesi Egitim Fakiiltesi Dergisi, 12(2),
404-421. https:/ /doi.org/10.14686/buefad.1056718
Ton, A. D., Hammerl, L., Weber, D., Kremer, O., &
Szabo-Szentgroti, G. (2022). Why Leaders are
Important for Cross-Functional Teams: Moderating
Role of Supportive Leadership on Knowledge
Hiding. Problems and Perspectives in Management,
20(3), 178-191.
https://doi.org/10.21511/ppm.20(3).2022.15
Tran, Q. H. N. (2025). Exploring Relationships Among
Leadership Behaviors, Organizational Citizenship
Behaviors, Organizational Justice and Person-
Organization Fit in Vietnamese Academic Libraries.
The  Learning  Organization, 32(3), 479-502.
https://doi.org/10.1108 /TLO-05-2023-0080
Uman, T., Argento, D., Grossi, G., & Mattei, G. (2024).
Supportive Leadership and Job Satisfaction at the
European Court of Auditors. International Review of
Administrative Sciences, 90(2), 454-473.
https:/ /doi.org/10.1177/00208523231187275
Veleti¢, J., Price, H. E., & Olsen, R. V. (2023). Teachers’

Volume 12, Issue 7, 753-761

and Principals” Perceptions of School Climate: The
Role of Principals’ Leadership Style in
Organizational Quality. Educational Assessment,
Evaluation and Accountability, 35(4), 525-555.
https:/ /doi.org/10.1007 /s11092-023-09413-6
Yohannes, M. E., & Wasonga, T. A. (2023). Leadership
Styles and Teacher Job Satisfaction in Ethiopian
Schools. Educational Management Administration &
Leadership, 51(5), 1200-1218.
https://doi.org/10.1177/17411432211041625
Zhang, E., & Ye, Y. (2024). Understanding How to Ignite
Teacher Enthusiasm: The Role of School Climate,
Teacher Efficacy, and Teacher Leadership. Current
Psychology, 43(15), 13241-13254.
https:/ /doi.org/10.1007 /s12144-023-05387-2
Zhang, L., Han, L., Liang, X., Wang, R., Fan, H,, Jia, Y.,
Li, S., & Jiang, X. (2025). The Relationship between
Transformational Leadership and Work
Engagement Among Intensive Care Unit Nurses:
The Mediating Function of Organizational Climate.
BMC Nursing, 24(1), 398.
https://doi.org/10.1186/512912-025-03057-1

761



