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Abstract: This study aims to determine the effect of work motivation, teacher professional 
competence, and organizational culture on teacher self-efficacy at MTS Asy Syaafi`Iyyah 
and SMP PGRI 1 Kuwarasan after the Covid-19 pandemic.  This type of research is ex-post 
facto with a quantitative approach. The study population was 38 teachers at MTS Asy 
Syaafi`Iyyah and SMP PGRI 1 Kuwarasan. Determination of the research sample of 35 
teachers using simple random sampling technique. Instrument validation using expert 
judgment and empirical test with Pearson Product Moment correlation. Instrument 
reliability test was conducted with Cronbach's Alpha. The analysis requirements test was 
carried out by testing normality, linearity, and multicollinearity. Simple linear regression 
was performed as data analysis to test the effect of each independent variable (1, 2, 3) on 
the dependent variable (Y) and multiple linear regression was performed as data analysis 
to test the effect of independent variables (1, 2, 3) simultaneously on the dependent variable 
(Y).  The results showed that: there is a positive and significant influence between work 
motivation on teacher self efficacy of 31.70% with a value of t = 4.08 and Sig = 0.000; there 
is a positive and significant influence between teacher professional competence on teacher 
self efficacy of 42.70% with a value of t = 5.183 and Sig = 0.000; there is a positive and 
significant influence between teacher professional competence on teacher self efficacy by 
42.50% with a value of t = 5.158 and Sig = 0.000; and there is a simultaneous positive and 
significant influence between work motivation, teacher professional competence, and 
organizational culture on teacher self efficacy by 54% with a value of F = 13306 and Sig = 
0.000). 
 
Keywords: Organizational culture; Professional competence; Teacher self-efficacy; Work 
motivation 

  

Introduction  
 

The challenges of globalization and the knowledge 
revolution demand changes in education, and require 
school organizations to keep up with advances in science 
and technology (Clarke et al., 2023; Wondimagegene et 
al., 2023). Therefore, schools must be flexible and 
adaptable to maintain school quality. Based on this, it 
can be concluded that the school organization is a 
complex adaptive system that values its quality for 
change towards positive growth (Hartman, 2023; 
Jacobson et al., 2019; Knight, 2022). One of the big 

challenges faced by teachers in the era of the industrial 
revolution 4.0, is adaptation and literacy, where 
technology and information can provide a lot of 
knowledge to anyone who can access it (Haleem et al., 
2022; Dwivedi et al., 2023; Dhawan, 2020).  

The changes that have occurred after the COVID-19 
pandemic have made it a challenge for principals, 
teachers and students to deal with changes in learning 
models that are considered more effective to use 
(Ahmed Alismail, 2023; Heikonen et al., 2024). 
Regulations in education have changed after the 
COVID-19 pandemic, both in terms of regulations and 
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demands for the implementation of the learning 
system.As a result of the pandemic, the acceptance and 
use of technology is inevitable compared to normal 
conditions. 

Thus, it is important to maximize the use of 
technology for education (Smith et al., 2023). Teachers 
are the main component in teaching and learning 
activities (Vermunt et al., 2023). In addition to being a 
bright figure who can regulate the behavior of students 
(Darling-Hammond et al., 2020), teachers are also 
required to identify new problems faced in learning after 
the pandemic and carry out fun learning and ensure 
learning activities to remain effective, innovative and 
run optimally (Ong & Quek, 2023).  

Each teacher has different self-efficacy, which is a 
belief about their ability to complete their professional 
tasks and teaching tasks under certain conditions. 
Teachers' self-efficacy is related to teachers' 
psychological work, such as job stress, burnout or 
satisfaction and is directly related to school climate 
(Capone et al., 2019). Efforts should be made by school 
principals to support teachers in improving teachers' 
psychological well-being to face the challenges of 
teaching in the current pandemic era. Teachers' 
confidence in their professional abilities in the school 
climate can help increase their motivation, job 
satisfaction, commitment and self-improvement. 
Motivation greatly influences a person in action, thus 
motivation is an impetus that arises in a person to 
behave in achieving predetermined goals (Paais & 
Pattiruhu, 2020). Motivation is a psychological state 
whose manifestations can be known through behavior. 
Motivation can also increase enthusiasm and self-
confidence in carrying out an activity, both internally 
and externally depending on how strong the motivation 
is and will determine the quality of behavior shown in 
the context of learning, working, and daily life.  

Teachers in carrying out their duties are influenced 
by motivation within the individual and from outside 
the individual. In teaching and learning activities, the 
role of motivation, both internal and external, is very 
necessary, because with motivation, teachers can 
develop activity and initiative, and can direct and 
maintain perseverance in carrying out learning 
activities. Teachers have different work motivation from 
one teacher to another. The demands on teachers related 
to professional abilities can be seen in Law No. 14 of 2005 
concerning Teachers and Lecturers. After the COVID-19 
pandemic, teachers are required to master and develop 
subject matter creatively, as well as utilize information 
and communication technology (ICT) to communicate 
and develop themselves. Through good mastery of the 
material, teachers will find it easier to carry out learning 
and students will find it easier in the learning process 

(Gray et al., 2023; Marco & Palatnik, 2024; Rios et al., 
2024). With mature mastery of the material, it can 
encourage teachers' self-efficacy in carrying out learning 
activities. Obstacles in learning after the COVID-19 
pandemic, including the inability of teachers to master 
subject matter, use methods, learning media, manage 
classes, motivate students which can affect the 
implementation of effective and quality learning. 

Organizational culture is a shared experience 
experienced by people in a particular organization. 
Organizational culture is the characteristics that provide 
values to an organization, so that the organization has 
distinctive characteristics that distinguish it from other 
organizations (Jönsson & Scaramuzzino, 2022). Culture 
as an independent variable that can affect member 
behavior in increasing self-efficacy (Wawrosz & Jurásek, 
2021). The existence of COVID-19 causes cultural 
changes in schools that affect the behavior of school 
members such as teachers and also affect the self-efficacy 
given. Factors that can shape individual self-efficacy are 
direct individual experience, social modeling, and 
psychological turmoil when individuals are under 
pressure (Supervía et al., 2022). These three factors are 
closely related to the organizational culture in schools, 
where teachers move and relate socially with other 
school members. 

The problem in this study is about the factors that 
influence teacher self-efficacy, which is important for 
principals and teachers themselves to pay more 
attention to performance and confidence when teaching 
in the classroom. So, this problem is worth researching 
because teachers with high self-efficacy will have good 
performance and can improve the quality of learning 
and school quality. The obstacles in this study are the 
lack of population and samples studied, the lack of 
teacher cooperation when collecting data, and closed 
questions in the questionnaire that cannot explore more 
about work motivation, teacher professional 
competence, organizational culture, and teacher self-
efficacy.  

Based on the description above, researchers are 
interested in examining work motivation, teacher 
professional competence, and organizational culture on 
teacher self-efficacy at MTS Asy Syaafi`Iyyah and SMP 
PGRI 1 Kuwarasan after the Covid-19 pandemic. 
 

Method  
 

The type of research used in this study is 
quantitative. The data collection technique used in this 
research is a questionnaire. a widely employed tool that 
allows respondents to express their degree of agreement 
or disagreement with given statements on a numerical 
scale. The research instrument used was a questionnaire 
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with a Likert scale. This research was conducted at MTS 
Asy Syaafi`Iyyah and SMP PGRI 1 Kuwarasan in July-
August 2022. 

 

Result and Discussion 
 
Result 
Description of Work Motivation (X1) 

Based on Table 1, it can be interpreted that the work 
motivation of teachers at SMP PGRI 1 Kuwarasan and 
Mts Asy Syafi'iyyah is included in the "medium" 
category. 
 
Table 1. Category Distribution of Work Motivation 
Interval Score Category Frequency Frequency Relative (%) 

X < 30 Low 0 0 
30 ≤ X < 45 Medium 36 95 
X ≥ 45 High 2 5 
Total  38 100 

 
Description of Teacher Professional Competence (X2) 

Based on Table 2, it can be interpreted that the 
professional competence of teachers at SMP PGRI 1 
Kuwarasan and Mts Asy Syafi'iyyah is included in the 
"high" category. 
 

Table 2. Category Distribution of Teacher Professional 
Competence 
Interval Score Category Frequency Frequency Relative (%) 

X < 32 Low 0 0 
32 ≤ X < 48 Medium 18 47 
X ≥ 48 High 20 53 
Total  38 100 

 
Description of Organizational Culture (X3) 

Based on Table 3, it can be interpreted that the 
organizational culture of teachers at SMP PGRI 1 
Kuwarasan and Mts Asy Syafi'iyyah is included in the 
"high" category. 
 
Table 3. Organizational Culture Category Distribution 
Interval Score Category Frequency Frequency Relative (%) 

X < 32 Low 0 0 
32 ≤ X < 48 Medium 4 11 
X ≥ 48 High 34 89 
Total  38 100 

 
Description of Teacher Self Efficacy (Y) 
 

Table 4. Category Distribution of Teacher Self Efficacy 
Interval Score Category Frequency Frequency Relative (%) 

X < 26 Low 0 0 
26 ≤ X < 39 Medium 18 47 
X ≥ 39 High 20 53 
Total  38 100 

 

Based on Table 17, it can be interpreted that the self-
efficacy of teachers at SMP PGRI 1 Kuwarasan and Mts 
Asy Syafi'iyyah is included in the "high" category. 
 
Discussion 
The Effect of Work Motivation on Teacher Self Efficacy 
(X1×Y) 

Based on the results of the study, it can be seen that 
Ha1 is accepted and H01 is rejected. The results showed 
that the effect of work motivation variables on teacher 
self efficacy was 31.70% and the remaining 68.30% was 
influenced by other variables not examined. So, it can be 
concluded that there is a positive and significant 
influence between work motivation and teacher self 
efficacy of 31.70% Based on the analysis of the research 
results, it can be explained that teachers at SMP PGRI 1 
Kuwarasan and Mts Asy Syafi'iyyah have work 
motivation in the moderate category. This shows that the 
teacher's work motivation is quite good. Teachers who 
have high work motivation will be encouraged and try 
to improve their abilities in planning (Khan et al., 2020), 
implementing, and evaluating learning so as to get 
maximum work results (Karlen et al., 2023a). There are 
three functions of motivation, namely (Van Der Kooij et 
al., 2021; Veraksa et al., 2022): Encouraging humans to 
do; Determining the direction of action, namely towards 
the goal to be achieved; Selecting actions, namely 
determining what actions must be done that are suitable 
for achieving goals, by setting aside actions that are not 
beneficial to these goal. 

 
The Effect of Teacher Professional Competence on Teacher Self 
Efficacy (X2×Y) 

Based on the results of the study, it can be seen that 
Ha2 is accepted and H02 is rejected. The results showed 
that the effect of teacher professional competence 
variables on teacher self efficacy was 42.70% and the 
remaining 57.30% was influenced by other variables not 
examined. So, it can be concluded that there is a positive 
and significant influence between teacher professional 
competence and teacher self efficacy by 42.70%. 
Professional competence and teacher self-efficacy at 
SMP PGRI 1 Kuwarasan and Mts Asy Syafi'iyyah based 
on the analysis of research results are included in the 
high category. These results are in line with previous 
research which states that there are a positive and 
significant relationship between teacher professional 
competence and teacher self-efficacy (Dai, 2023; Karlen 
et al., 2023b; Liu & Yin, 2024).This shows that the 
professional competence and self efficacy of teachers are 
very good (Lauermann & König, 2016; Şen & Yildiz 
Durak, 2022). The highest professional competence of 
teachers in this study is mastering the material, 
structure, concepts, and scientific mindset that supports 
the subjects taught. In carrying out their duties, teachers 
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are required to have basic abilities in order to deliver 
learning that attracts the attention of students (Weng et 
al., 2023; Xu et al., 2023). 

 
The Effect of Organizational Culture Competence on Teacher 
Self Efficacy (X3×Y) 

Based on the results of the study, it can be seen that 
Ha3 is accepted and H03 is rejected. The results showed 
that the effect of organizational culture variables on 
teacher self efficacy was 42.50% and the remaining 
57.50% was influenced by other variables not examined. 
So, it can be concluded that there is a positive and 
significant influence between organizational culture and 
teacher self efficacy by 42.50%.  Organizational culture 
and teacher self-efficacy at SMP PGRI 1 Kuwarasan and 
Mts Asy Syafi'iyyah based on the analysis of research 
results are included in the high category. This shows that 
the organizational culture and self-efficacy of teachers 
are very good. School culture has an important role in 
creating an effective school (Taajamo et al., 2023). School 
culture will foster feelings in teachers about how to 
behave, confidence in their profession, and determine 
the priority scale of tasks. This result is in line with 
research Wondimagegene et al. (2023), Huang et al. 
(2020), and Yao et al. (2024) who said that there is a 
positive and significant influence between 
organizational culture on teacher self-efficacy. 

 
Effect of Work Motivation, Teacher Professional Competence, 
and Organizational Culture Together on Teacher Self Efficacy  

Based on the research results, Ha4 is accepted and 
H04 is rejected. The results showed that the effect of 
work motivation variables, teacher professional 
competence, and organizational culture together on 
teacher self-efficacy was 54% and the remaining 46% 
was influenced by other variables not examined.  So, it 
can be concluded that there is a positive and significant 
influence between work motivation, teacher 
professional competence, and organizational culture 
together on teacher self efficacy by 54%. These results are 
not in line with research conducted by (L. Huang et al., 
2020) & (Şahin et al., 2024) who said that work 
motivation, teacher professional competence, and 
organizational culture jointly affect teacher self-efficacy. 
 

Conclusion 
  

Based on the findings revealed in the research 
results and analysis, several important things can be 
concluded. First, there is a positive and significant 
influence between work motivation on teacher self-
efficacy at MTS Asy SyaafiIyyah and SMP PGRI 1, with 
an influence level of 31.70%. Second, teacher 
professional competence also has a positive and 

significant influence on teacher self-efficacy in both 
schools, with an influence level reaching 42.70%. 
Furthermore, organizational culture also makes a 
positive and significant contribution to teacher self-
efficacy at MTS Asy SyaafiIyyah and SMP PGRI 1, with 
an influence level of 42.50%. Finally, the results show 
that work motivation, teacher professional competence, 
and organizational culture, together, have a positive and 
significant influence on teacher self-efficacy at MTS Asy 
Syaafi`Iyyah and SMP PGRI 1 Kuwarasan, with an 
influence level reaching 54%. This conclusion provides 
an in-depth understanding of the factors that influence 
the level of teacher self-efficacy in both schools, and the 
implication is that it can serve as a foundation for 
improving the quality of teaching and teacher 
empowerment in the future.  
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